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IBO Mission Statement 
 

The International Baccalaureate Organization aims to develop inquiring, knowledgeable and caring young people who help to 

create a better and more peaceful world through intercultural understanding and respect. To this end the IBO works with schools, 

governments and international organizations to develop challenging programmes of international education and rigorous 

assessment. These programmes encourage students across the world to become active, compassionate and lifelong learners who 

understand that other people, with their differences, can also be right.  
© International Baccalaureate Organization  

 

The RIS Mission Statement 
 

At Raha International School we are preparing students to become successful, compassionate, confident citizens of the world- the 

men and women who will  lead the next generation with intelligence, a profound world view and thoughtful ambition.  

 

 

Vision - What we aspire to be 

 
Raha International School is a contemporary and dynamic international school educating students from over 40 nations. We offer 

an outstanding education delivered by dedicated staff. A strong sense of common purpose pervades our learning community.  

 

Our programmes excel in standards of education and teaching methodology. We provide our students with a solid foundation for 

their future success. We value our internationally experienced, skilled and motivated teachers who model the attributes of the IB 

Learner Profile and encourage these within the student body. We value a strong partnership in which parents take a vital interest 

in and make a contribution to the education and success of their children. We work to foster an understanding of community and 

we aspire to be a school from which students gain a sense of personal accomplishment, self-confidence and a lifelong love of 

learning.  

 

 

Core Values 

 
          Respect  Honesty   Justice 

         Sincerity                Trust   Integrity  

 
 

The RIS community is comprised of people of diverse beliefs and backgrounds. Individually and collectively, members of the RIS 

community recognize and respect the inherent dignity of every individual. We recognize that each of us shares the responsibility 

for creating a safe, nurturing and encouraging environment for all of us. We shall recognize and celebrate our strengths and, at the 

same time, we shall help others to overcome tasks they find challenging. 

The Aims of RIS 

 
At Raha International School we will:   

 

Å identify, celebrate and nurture the diverse talents and intelligences of all our students  
Å engage staff who are expert managers of learning and able to promote excellence in academic, creative, social, spiritual, 

physical and emotional development  
Å teach students to learn by questioning, problem-solving and creative, critical thinking rather than by the mere retention of 

facts  
Å enthuse, motivate and inspire students with our innovative approaches and high expectations  
Å enable our students to achieve beyond their previous limits and expectations  
Å encourage our students to be active participants in the learning process and to become independent, co-operative learners  
Å welcome parents as equal partners in their childrenôs education  
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Å enrich studentsô learning by making effective use of the abundant resources and linguistic opportunities in Abu Dhabi and 

the surrounding region  
Å nurture in our students a sense of personal accomplishment, self-confidence and an enduring appreciation for learning.  
 

 

IB  Learner Profile 

 
The IB Learner Profile promotes education of the whole person for a life of active, responsible citizenship emphasizing 

intellectual, personal, emotional and social growth. The attributes and descriptions of the Learner Profile define the type of learner 

RIS hopes to develop through its programmes. All  members of the RIS Community including students, teachers, administration, 

support staff and parents strive to develop these qualities.  

 

 

 

Profile Descriptor 

Inquirers  
Develops natural curiosity and independence in learning. Acquires the skills 

needed to question and research. 

Knowledgeable 
Explores concepts, ideas and issues to gain knowledge and develop broad 

understandings. 

Thinkers 
Thinks critically, asks creative questions, and solves problems ethically and 

with reasoning. 

Communicators 
Expresses ideas and information in a variety of ways and languages. 

Collaborates well with others. 

Principled 
Acts with integrity and honesty, shows consideration for others and takes 

responsibility for personal actions. 

Openïminded 
Appreciates personal cultures, values and histories. Seeks out and appreciates 

the value of other points of view. 

Riskïtakers 
Prepared to try something new, make mistakes and be brave and articulate in 

expressing their opinions. 

Balanced Takes care of themselves and others intellectually, physically and emotionally. 

Caring Shows empathy, compassion and respect. Acts to make a positive difference. 

Reflective 
Considers their own strengths and limitations and uses them to support their 

own learning and development. 
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The Middle  Years Programme (MYP) 
The Middle Years Programme is specifically designed for students aged 11 to 16 years when students are making the transition 

from early puberty to mid ï adolescence. This time of life is characterized by a significant period of personal, social and 

intellectual development, of uncertainty and questioning. The MYP is designed to assist students in their search for a sense of 

place in their world. It is programme based on best practice, educational research and informed development. It is a programme 

that is rigorous and challenging, yet flexible enough to allow for the adoption of national standards as needed.  

MYP Teacher Advisors 
As middle school and adolescence are a time when students undergo unique physical, intellectual and emotional changes, a 

teacher advisor can help guide and support students through their experiences. The teacher advisor programme at RIS provides 

students with a specific MYP teacher who will  act as their mentor, counsellor, and advocate.   

 

Students in Grade 6 continue to have a homeroom teacher and homeroom class as they did in PYP.   

 

Students in Grades 7 -10 are assigned a teacher advisor and are a member of an advisor class.  This class, which is composed of 

two Grade levels (7-8 or 9-10), consists of a small group of approximately 12 students for every 1 teacher advisor. This class 

meets for ten minutes every morning and for fifteen minutes at the end of every day.  Through frequent contact and 

communication, the teacher -advisor programme helps students quickly receive support they need. Teacher advisors also serve as 

a central point of contact for parents and other subject teachers. Teacher advisors should be kept apprised of any academic, social 

or physical issues that involve their advisor students.   

MYP Principles 
The MYP is based on a set of principles that are deeply rooted in international education. An MYP school is a community of 

learners who aim to develop the qualities of international mindedness outlined in the IB learner profile. The MYP is also designed 

to provide opportunities for students to develop, challenge, and reflect upon their personal value systems. The development of 

these value systems and the ability to make sound judgements are seen as key components of adolescent development.  

 

Fundamental Concepts 
The MYP has always been based on three fundamental concepts that help meet the needs of adolescent learners and the goals of 

international education:  

 

Å Holistic learning: the idea that all knowledge is connected and instead of seeing curriculum as just a body of knowledge it 

should aim to develop the whole person  
 

Å Intercultural  awareness: the idea that school communities should engage with and explore other cultures; students should be 

encouraged to consider issues from multiple perspectives  
 

Å Communication: the idea that being an effective communicator is a valuable trait and that open communication is important 

for international understanding  
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Global contexts for teaching and learning  
Global contexts direct learning towards independent and shared inquiry into our 

common humanity and shared guardianship of the planet. Using the world as the 

broadest context for learning, MYP individuals and societies can develop meaningful 

explorations of:  

Å  identities and relationships 

Å  orientation in time and space 

Å  personal and cultural expression 

Å  scientific and technical innovation 

Å  globalization and sustainability 

Å  fairness and development. 
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RIS Approaches to Learning Scope and Sequence 

I= Introduced     P = Practising     M = Mastered 

GRADE 6 7 8 9 10 

Communication 

Writing clearly by hand P P M M M 

Effective use of word processor P P M M M 

Effective verbal communication P P P M M 

Presenting ideas clearly and coherently, in writing and through public speaking P P P M M 

Listening carefully to others M M M M M 

Essay writing skills I P P P P 

Analytical writing skills I P P P M 

Selecting appropriate forms of expression to suit various contexts I P P P M 

Using writing, drafting and note taking as a means for generating ideas P P P P M 

Effective use of visual representation (diagram, graphs, charts, tables, etc) I P P M M 

Interpreting, paraphrasing, summarizing information in own words to avoid plagiarism I P P M M 

Use quotations to support arguments  I P P M 

Finding ideas and information from a range of different sources I P P P M 

Problem solving and 

thinking  skills 

Inquire: identify and create guiding questions as a group/class I P P P M 

Inquire: identify and recognize the aims and purpose of  guiding questions I P P M M 

Pose problems: identify real-world problems and identify the tasks involved in solving them I P P P M 

Pose problems: create alternative solutions and evaluate effectiveness   P P M 

Consider issues: use prior knowledge to form and support opinions I P P M M 

Consider issues: make analogies, draw logical conclusions I I P P P 

Consider issues: identify problems and generate questions/solutions from different perspectives I P P P P 

Generate ideas:  combine critical and creative thinking strategies I P P P P 

Generate ideas: synthesize ideas to create new ones I P P P P 

Organize ideas: arrange and categorize information and ideas I P P P M 

Organize ideas: identify key variables and main ideas in problems I P P P M 

Make decisions: apply decision making skills to their work and evaluate the implications of 
those decisions I P P P P 

Organizational skills, 

study practices and 

attitudes towards 

work 

Organizing belongings using a locker I P M M M 

Be punctual to school, lessons and activities P P M M M 

Bring correct equipment to class I P M M M 

Effective use of agenda ï record homework on a daily basis. P M M M M 

Maintaining good quality work in files/books P M M M M 
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Goal setting, planning time line for achievement I I P M M 

Meeting completion dates for assignments P P M M M 

Work Independently P M M M M 

Take part in class discussions and activities P M M M M 

Be willing to try out new ideas when learning P M M M M 
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GRADE 6 7 8 9 10 

Reflection 

Be aware of own strengths and weaknesses I P P M M 

Identify Learning Styles I P P M M 

Use reflection to evaluate achievement of goals I P P M M 

Monitor your own progress through the use of personal examples I P P M M 

Ask for and apply constructive criticism I P P M M 

Break areas for improvement down into specific identifiable actions I P P P M 

Articulate personal development of the learner profile P P P P M 

Be self ïcritical in a positive fashion. What can I do better? I P P P M 

Use self, peer, and teacher assessment to evaluate performance and improve work I P P M M 

Collaboration 

Working effectively in pairs P M M M M 

Working effectively in a group P P M M M 

Lead a group I P P M M 

Encouraging contributions from others P P M M M 

Considering and respecting different points of view/opinions/preferences I P M M M 

Information  

Literacy 

understand and use the Dewey decimal system to find resources P M M M M 

formulating good questions to guide research and promote further inquiry I P P P M 

Understand how to use encyclopaedias to locate information I P M M M 

Use online databases to locate information   I P M 

Use internet search techniques to locate useful information P P M M M 

identify and use primary and secondary sources of information I P P M M 

use a dictionary effectively P M M M M 

Use a thesaurus effectively P P M M M 

Select and reject useful information from a  range of sources I P P P M 

Evaluating sources for suitability , reliability , bias, fact/ opinion and accuracy I P P P M 

Construct meaningful interviews and surveys I P P M M 

Take and organize point notes I P P M M 

Reference work using bibliography and citations ( including referencing images, footnoting, 
primary sources)  I P M M 

Connecting ideas 

Apply knowledge and understanding from one subject to another. I P P M M 

Recognize similar contexts; Use ideas and skills that you have learned in one subject to help in 
you in another subject. I P P M M 

Contribute and respect a range of different cultures and participate in cultural excursions and 

events. I P M M M 

Establish a connection with a person, group or organization from another culture. I P M M M 

Apply skills and knowledge learned in a variety of classes to unfamiliar tasks or situations I P M M M 

Use the Areas of Interaction to plan, structure, implement and evaluate your coursework I P P M M 
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The Personal Project 
 

In the final year of the programme (Grade 10 ) all students are required to complete a personal project. This project is a significant 

body of work that is undertaken over a significant period of time. It is an opportunity for students to demonstrate initiative and 

creativity, to explore in depth an Area of Interaction of their choice and to apply their Approaches to Learning skills. The personal 

project is seen as the culminating activity through which students present, in a personal way, their understanding of real world 

themes and issues. Students work closely with a staff member who acts as a personal supervisor throughout the project.  
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The MYP Curriculum Model 
 

The Middle Years Programme curriculum model is illustrated by an octagon with the eight disciplines areas or subjects 

surrounding the Areas of Interaction with the student in the centre. 

 

 

The Subject Groups ï The Content 

 
MYP schools are required to teach a broad and balanced choice of subjects in every year of the programme that includes at least 

one subject from each of the eight subject groups.  

 

Subject Group MYP Courses offered at RIS 

Language and Literature  

(Language A) 

English  

Arabic  

Language Acquisition (Language B)  Arabic (Foundation, Standard and Advanced)  

French (Foundation, Standard and Advanced)  

Individuals and Societies (Humanities ) Integrated Humanities  

Design (Technology ) Information Technology  

Design Technology  

Mathematics  Integrated Mathematics  

Science  Integrated Sciences  

Physical and Health Education  PE, Health  
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The Arts  Visual Art  

Performing Arts: Music, Drama  

Ministry Required Subjects  Islamic, Arabic Social Studies  
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Teaching in the MYP 

Teaching in the MYP has 

increased emphasis on:  decreased emphasis on:  

using a range and balance of teaching strategies over-reliance on a limited set of teaching strategies 

working collaboratively, grouping and regrouping students for a 

variety of learning situations 
over-reliance on one grouping strategy 

viewing students as thinkers with their developing ideas of the 

world 
viewing the teacher as the sole authority 

building on what students know (constructivism) focusing on what students do not know 

using multiple resources representing multiple perspectives over-reliance on one teaching resource from one 

culture 

empowering students to feel responsible and to take action teaching about responsibility and the need for action by 

others 

involving students actively in their own learning viewing students as passive recipients 

pursuing open-ended inquiry and real-life investigations a teacher-directed focus on rigid objectives 

awareness of the language needs of those learning in a language 

other than a mother tongue 
teaching strategies suitable only for those learning in 

their mother tongue 

addressing the needs of students with different levels and types 

of ability. 
employing teaching strategies suitable for one level and 

type of ability. 

 
 

(©MYP Principles to Practice, IBO 2008) 

Assessment in the MYP 
The purpose of assessment in the MYP emphasizes assessment as a tool for providing feedback about the learning process to 

students, parents and teachers and to inform and enhance the teaching process.  

 

Assessment in the MYP has 

increased emphasis on:  decreased emphasis on:  

viewing planning, teaching and assessing as integrated 

processes 
viewing planning, teaching and assessing as isolated 

processes 

using a range and balance of assessment strategies over-reliance on one assessment strategy or tool 

involving students in self- and peer-assessment viewing assessment as the sole prerogative of the 

teacher 

using a range and balance of recording tools and reporting 

strategies 
over-reliance on one strategy of recording and 

reporting 

seeking student responses in order to evaluate their current 

understanding 
seeking student responses solely to identify the right 

answer 

giving students regular and ongoing feedback throughout MYP 

units of work 
concluding an MYP unit of work with testing 

enabling students to see assessment as a means of describing 

learning and improving learning 
assessing for the sole purpose of assigning grades 
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assessing the levels of studentsô current knowledge and 

experience before embarking on new learning. 
embarking on new learning before assessing the levels 

of studentsô current knowledge and experience 

 

 

(©MYP Principles to Practice, IBO 2008

Reporting in the MYP 

 
At RIS, our philosophy is that successful student learning is the responsibility of students, parents and 

teachers. Communication between school and home is imperative to ensure students are receiving the 

support they need in all aspects of their education and development.  Throughout the year we 

encourage informal communication between home and school through phone calls, emails and 

meetings on an individual basis.  In addition, we organize a variety of formal opportunities for 

information to be shared between home and school regarding curriculum and student progress: 

 

Meet the Teacher Evening 
 

An evening early in the school year which provides a chance for teachers and parents to connect in an 

informal atmosphere. 

 

Interim  Reports 

These reports share information about student approaches to learning and provide a ócheck-inô on 

student progress at the mid-way point between Semester report cards. 

 

Semester reports 

These reports are sent home twice a year (January/February and June) at the end of each semester and 

include grades and individualized comments from each subject area as well as a student reflection 

section and an area for parent comments. 

 

Semester  1 - Three way conferences 

A chance for student- parents- teacher to meet and discuss student progress and set goals for the 

remainder of the year.  

 

Semester 2 - Student Led Conferences 

A conference between students and parents where students take the lead and share their learning 

experiences and progress via their MYP student portfolio.  Goals for next year are set. 

 

Curriculum  Information  sessions 

Throughout the year the MYP staff will  be host information sessions for parents about specific 

components of the curriculum.  Watch for announcements in the Raha reporter. 
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Course Overviews 

RIS teachers draw on best practices from a variety of curriculums and work together to design 

curriculum that aims to provide the most valuable learning experience for MYP students at RIS which 

will  prepare them for the IBO diploma program (DP) in Grades 11 and 12.  Assessment in the MYP is 

based on a set of criteria published by the IBO which are adjusted to be task and grade specific 

 

The MYP is designed to be a relevant, stimulating and challenging program for its students.  To that 

end the skills of the subjects are prescribed by the aims and objectives MYP guides published by the 

IBO however the content and topics included in units of study are flexible to allow for student driven 

inquiry (as well as the incorporation of national curriculum requirements) therefore please keep in mind 

that the units of study in the following course overviews are subject to change however integrity of the 

programme will  always be maintained to ensure quality learning experiences. 

 

The Arts 
óThe arts enable us to have an experience we can have from no other source and through such an 

experience to discover the range and variety of what we are capable of feeling.ô 

Eisner, E. 2002.The Arts and the Creation of Mind. 

 

The arts are a universal form of human expression and a unique way of knowing that engage us in 

affective, imaginative and productive activity. Learning through the arts helps us to explore, shape and 

communicate our sense of identity and understanding of the world, while providing opportunities to 

develop self-confidence, resilience and adaptability. 

 

The MYP Arts is organised into two subjects: 

Å Visual arts 

Å Performing arts ( Music  and Drama) 
Aims 

Participation in MYP arts should enable students to; 

Å Experience and develop curiosity, interest and enjoyment in their own creativity and that of 

others 

Å Explore through the processes of visual and performing arts 

Å Acquire and develop skills needed for the creation of visual and performing art work 

Å Use the language, concepts and principles of visual and performing arts 

Å Create visual and performing art work 

Å Reflect on, appreciate and evaluate their work and the work of others 

Å Develop receptiveness to visual and performing art forms across time, place and cultures, and 

perceive the significance of these art forms as an integral part life. 
 

This is an overview of the of the Art courses on offer at Raha. 

 

Grade 6 7 8 9 10 
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Course 

Visual arts 

Music 

Drama 

Visual arts 

Music 

Drama 

Select two 

from Visual 

arts , Music 

Drama 

Select one from:  

Å Visual 

arts 1 ,   
Å Visual 

Arts 2,  
 (Multi -media) 

Music, Drama 

Å Music 1. 

Music 2. 

Students must 

continue their 

arts study 

through from 

the previous 

year. 

Select one 

 From: Visual 

arts 1 ,  Visual 

Arts 2,  

 (Multi -

media)  Music 

1,  

Music 2 

Drama. 

 

Assessment 

The following assessment criteria have been established by the IBO for the MYP arts: 

 

Criteria  Maximum level of achievement 

A: Knowing and Understanding 8 

B: Developing Skills 8 

C: Thinking Creatively 8 

D: Responding 8 

  

  

 

 

 

Criterion A: Knowing and understanding 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. demonstrate knowledge and understanding of the art form studied, including concepts, 

processes, and the use of subject-specific terminology  
 
ii. demonstrate understanding of the role of the art form in original or displaced contexts  
 
iii. use acquired knowledge to purposefully inform artistic decisions in the process of creating 

artwork.  

 
Achievement level   Level descriptor 

 
1. The student does not reach a standard described by any of the 

descriptors below. The student:  

i. 
demonstrates limited knowledge and understanding of the art 
form  

 
studied, including concepts, processes, and limited use of 
subjectΆspecific  

1ï2 

terminology  

demonstrates limited understanding of the role of the art form in  
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ii. original  

 or displaced contexts  

iii
. 

demonstrates limited use of acquired knowledge to purposefully 
inform  

 artistic decisions in the process of creating artwork.  

0.  
 

The student: 
 

i. 
demonstrates adequate knowledge and understanding of 
the art  

 
form studied, including concepts, processes, and adequate 
use of  

3ï4 

subjectΆspecific terminology  

demonstrates adequate understanding of the role of the art 
form in 

 

ii.  

 original or displaced contexts  

iii
. 

demonstrates adequate use of acquired knowledge to 
purposefully  

 inform artistic decisions in the process of creating artwork.  

 
 

The student: 
 

i. 
demonstrates substantial knowledge and understanding of the 
art form  

 
studied, including concepts, processes, and substantial use of 
subject-  

5ï6 

specific terminology  

demonstrates substantial understanding of the role of the art 
form in 

 

ii.  

 original or displaced contexts  

iii
. 

demonstrates substantial use of acquired knowledge to 
purposefully  

 inform artistic decisions.  

 
 
 
 

 The student: 

 i. demonstrates excellent knowledge of the art form studied, including 

  concepts, processes, and excellent use of appropriate language 

7ï8 ii. 
demonstrates excellent knowledge of the role of the art form in 
original 

  or displaced contexts 
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iii
. 

demonstrates excellent use of acquired knowledge to inform his or 
her 

  artwork. 

   

 
 

Criterion B: Developing skills 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. demonstrate the acquisition and development of the skills and techniques of the art form studied  
 
ii. demonstrate the application of skills and techniques to create, perform and/or present art.  

 
Achievement level   Level descriptor 

 
1. The student does not reach a standard described by any of the 

descriptors below. The student:  

i. demonstrates limited acquisition and development of the skills and  
1ï2 techniques of the art form studied 

 
ii. demonstrates limited application of skills and techniques to create,  

perform and/or present art. 
 

The student: 
 

i. demonstrates adequate acquisition and development of the skills 
and  

3ï4 techniques of the art form studied 
 

ii. demonstrates adequate application of skills and techniques to 
create,  

perform and/or present art. 
 

The student: 
 

i. demonstrates substantial acquisition and development of the skills and  
5ï6 techniques of the art form studied 

 
ii. demonstrates substantial application of skills and techniques to create, 

 
perform and/or present art. 

 
The student: 

 
i. demonstrates excellent acquisition and development of the skills 
and  

7ï8 techniques of the art form studied 
 

ii. demonstrates excellent application of skills and techniques to 
create,  

perform and/or present art. 
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Criterion C: Thinking creatively 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. develop a feasible, clear, imaginative and coherent artistic intention  
 
ii. demonstrate a range and depth of creative-thinking behaviours  
 
iii. demonstrate the exploration of ideas to shape artistic intention through to a point of 

realization.  

 
Achievement level   Level descriptor 

 
1. The student does not reach a standard described by any of the 

descriptors below. The student:  

 i. develops a limited artistic intention that is rarely feasible, clear,  

1ï2 

 imaginative or coherent  

ii. 
demonstrates a limited range or depth of creative-thinking 
behaviours 

 

  

 
iii
. 

demonstrates limited exploration of ideas to shape artistic intention 
that  

  may reach a point of realization.  

   

 The student:  

 i. 
develops an adequate artistic intention that is occasionally 
feasible,  

  clear, imaginative and/or coherent  

3ï4 ii. demonstrates an adequate range and depth of creative-thinking  

  behaviours  

 
iii
. 

demonstrates adequate exploration of ideas to shape artistic 
intention  

  through to a point of realization.  

   

 The student:  

 i. 
develops a substantial artistic intention that is often feasible, 
clear,  

  imaginative and coherent  

5ï6 ii. demonstrates a substantial range and depth of creative-thinking  

  behaviours  

 
iii
. 

demonstrates substantial exploration of ideas to purposefully 
shape  

  artistic intention through to a point of realization.  
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 The student:  

 i. 
develops an excellent artistic intention that is consistently 
feasible, clear,  

  imaginative and coherent  

7ï8 ii. demonstrates an excellent range and depth of creative-thinking  

  behaviours  

 
iii
. 

demonstrates excellent exploration of ideas to effectively shape 
artistic  

  intention through to a point of realization.  

 
 

Criterion D: Responding 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. construct meaning and transfer learning to new settings  
 
ii. create an artistic response that intends to reflect or impact on the world around them  
 
iii. critique the artwork of self and others.  

 
Achievement level   Level descriptor 

 
1. The student does not reach a standard described by any of the descriptors below. 

The student:  

 i. 
constructs limited meaning and may transfer learning to new 
settings  

1ï2 ii. 
creates a limited artistic response that may intend to reflect or 
impact on  

  the world around him or her  

 
iii
. presents a limited critique of the artwork of self and others.  

   

 The student:  

 i. 
constructs adequate meaning and occasionally transfers learning 
to  

3ï4 

 new settings  

ii. 
creates an adequate artistic response that intends to reflect or 
impact on 

 

  

  the world around him or her  

 
iii
. presents an adequate critique of the artwork of self and others.  
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 The student:  

 i. 
constructs appropriate meaning and regularly transfers learning 
to new  

5ï6 

 settings  

ii. 
creates a substantial artistic response that intends to reflect or 
impact on 

 

  

  the world around him or her  

 
iii
. presents a substantial critique of the artwork of self and others.  

   

 The student:  

 i. 
constructs meaning with depth and insight and effectively 
transfers  

7ï8 

 learning to new settings  

ii. 
creates an excellent artistic response that intends to effectively 
reflect or 

 

  

  impact on the world around him or her  

 
iii
. presents an excellent critique of the artwork of self and others.  

 
 
Course  Name  Performing  Arts ï Drama    

Grade  Level  Grade 9/Level  4 

Length  of  
course  periods  
per  week  

First  year of two-year course; 2 semesters, 5 periods per two-weeks 

Prerequisite  none 

 
Units  of  Study  Key  Concept  and  

Statement  of  Inquiry   
Related  Concepts  and  
Global  Contexts  

DRAMA:  THE TWO-YEAR 
PROGRAM PART I  
 
1. Approaches to Text: from  Verse 
Drama to Dramatic  Narratives I  
2. History  and Genre in Drama: 
practitioners  
3. Going Solo: Monologues 
4. Essential skills  
 
 
 
 
 
 
 
 

CHANGE 
Innovation  in  Drama  is 
brought  about by a change in  
underlying  structures.  
 
Approaches  to  Learning  
(ATL)  
Communication  
Social: Collaboration  
Self-management: 
Organization, Affective, 
Reflection 
Research: Information  literacy, 
Media literacy  
Thinking:  Critical  thinking,  
Creative thinking,  Transfer 
 
 
 
 
 

Structure, Innovation   
Globalization  and 
Sustainability  

¶ Commonality,  
Diversity  and 
Interconnectedness 

What is Dramatic  structure?          
Who was Aristotle?   
How do I  analyze a dramatic  
text? 
What are Archetypes? 
How can voice and movement 
training  help me to express 
myself? 
How do I  convey what I  want 
to say in my monologue? 
Drama through  the ages and 
across worlds:  what is the 
commonality?                                
When I  apply skills  learned in 
Drama in other settings how 
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do I  gauge its effectiveness? 
Overall  Student  Learning  
Expectation  
Enhancement of stage skills,  
confidence building  and 
classroom dynamics 
 
 
Research and knowledge building  
 
 
 
 
 
Collaborative work and 
performance 
 
 
 
 
 
 
Individual  work  
 
 
 
 
 
 

¶ Drama games and warm-up exercises 

¶ Instant  Improv  and extended improvisations  

¶ Voice exercises 

¶ Movement exercises 

¶ Physical theatre instruction  

¶ Character work  
 

¶ Practitioners  and genres (essay) 

¶ Dramatic  text analysis (essay) 

¶ Scanning and Analysis Dramatic  poem 

¶ Description  and Explanation  of plot  points,  blocking and 
stage directions  through  Storyboards or construction  of a 
Model 

¶ Promptbook  preparation  of cues staging/blocking,  
backstage roles, technical effects 

 

¶ Group exploration  of various practitionersô approaches to 
(physical) theatre  

¶ Directing  scene partners, staging their  Monologues 

¶ Final  performance (possibly with  invited  audience) 

¶ In -class Ensemble performance of Verse Drama 

¶ Participating  in  peer-and self-assessment sessions of play 
performance 

¶ Written  evidence of participation  in peer-and self-
assessment sessions 

 

¶ Portfolio  of Log/Journal  entries.            Depending on 
specific task instructions,  the entries are typewritten,  
handwritten,  drawn, or can be filmed  images or recorded 
sound files. The Log/Journal  is key to all Drama activities  
and serves as a progress record for  the studentsô own 
learning and as a reflective tool  on the process of 
researching, creating and presenting Drama. It  records 
and reflects personal development and experiences in 
Drama class. 

 
 

Course  Name  Music 1 (Instrumental)   
Grade  level  Grade 9 /  Level 4 MYP  
Length  of  
course:  periods  
per  week  

Full  Year - 5 period every two weeks 

Prerequisite  None 
 

Unit  of  Study  Approaches  to  Learning  
(ATL)  

Global  Context/Concepts/  
Statements  of  Inquiry  

 
Why  Do  I  Like  That  Music?  
Intellectual  Property:   
Creations  of  the  Mind  
Pop  Music  
Strike  Up  the  Band!  
The  Theory  of  Music  
 
Composer : 
Create a variety of short 
compositions using Noteflight.  
Performer : 
Learn  music  primarily  
through  playing  of  a 
woodwind,  brass,  or  
percussion  instrument.  

 
 
Communication : 
Analytical  wri ting  skills.  
 
Problem  Solving  /Thinking  
Skills:  
Pose Problems:  identify  real 
world  problems and and 
identify  the task to solve them. 
 
Organizational  Skills:  
Be willing  to try  out new ideas 
when learning.  
 
Reflection:  

Global  Context  
Personal and Cultural  
Expression; Identities  and 
Relationships 
Key  Concepts  
Identity;  Communication  
Related  Concepts  
Boundaries, Structure, 
Expression; Genres; Innovation  
Statements  of  Inquiry  
Musical taste is a form  of 
personal and cultural  expression. 
In  our communicative  society, 
innovative  expressions of 
Intellectual  Property have 
boundaries.    
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Audience : 
Listen for  elements of music in a 
variety of musical pieces. 

Be aware of own strengths and 
weaknesses. 
 
Collaboration:  
Working  effectively in  a group. 
 
Information  Literacy:  
Formulating  good questions to 
promote future  inquiry.  
 
*The ATLs listed above are of 
primary  focus, based on the 
unit  goals.  Other ATLs will  be 
developed throughout  this 
course. 

Structure in the pop music genre 
influences the artistry  of 
expression. 
Bands are ensembles with  unique 
identities  and purpose. 
Music theory has developed a 
common language for  written  
music. 

 
 

Course  Name  Music 2 (Contemporary  Music)   
Grade  level  Grade 9 /  Level 4 MYP  
Length  of  
course:  periods  
per  week  

Full  Year - 5 period every two weeks 

Prerequisite  None 
 

Unit  of  Study  Approaches  to  Learning  
(ATL)  

Global  Context/Concepts/  
Statements  of  Inquiry  

 
Why  Do  I  Like  That  Music?  
Intellectual  Property:   
Creations  of  the  Mind  
Pop  Music  
Keyboards  and  Guitars  
The  Theory  of  Music  
 
Composer : 
Create a variety of short 
compositions using Noteflight.  
Performer : 
Learn  music  primarily  
through  online  music  
editing  software  
(Garageband)  and  
keyboard/guitar.  
Audience : 
Listen for  elements of music in a 
variety of musical pieces. 

 
 
Communication : 
Analytical  writing  skills.  
 
Problem  Solving  /Thinking  
Skills:  
Pose Problems:  ident ify  real 
world  problems and identify  the 
task to solve them. 
 
Organizational  Skills:  
Be willing  to try  out new ideas 
when learning.  
 
Reflection:  
Be aware of own strengths and 
weaknesses. 
 
Collaboration:  
Working  effectively in  a group. 
 
Information  Literacy:  
Formulating  good questions to 
promote future  inquiry.  
 
*The ATLs listed above are of 
primary  focus, based on the 
unit  goals.  Other ATLs will  be 
developed throughout  this 
course. 

Global  Context  
Personal and Cultural  
Expression; Ident ities and 
Relationships 
Key  Concepts  
Identity;  Communication  
Related  Concepts  
Boundaries, Structure, 
Expression; Genres; Innovation  
Statements  of  Inquiry  
Musical taste is a form  of 
personal and cultural  expression. 
In  our communicative  society, 
innovative  expressions of 
Intellectual  Property have 
boundaries.    
Structure in the pop music genre 
influences the artistry  of 
expression. 
Keyboards and Guitars are 
important  instruments  of 
expression around the world.  
Music theory has developed a 
common language for  written  
music. 
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Visual  Arts  2 (VA2)/  Media  Arts  Grade  9 
 
Media Arts in  Grade 9 serves as an introductory  course for  students to develop skills  behind (and in  front!)  
of the camera. This course is designed for  students who are curious about Media Arts and are willing  to 
explore the endless possibilities  of the medium  while working  independently  and in groups. In  order to 
arrive at sophisticated products that  demonstrate complex concepts, students will  research into  the styles 
and techniques of the medium.  While  this course does not require any prior  knowledge of Media Arts, the 
willingness and curiosity  to explore the medium is essential.  [Students are required  to have their  own 
DSLR camera for  this course. I  recommend an entry level camera like the Canon EOS 1200D Canon EOS 
1300D /  EOS Rebel T6]   
  
 

Course  Name  Media Arts (Visual Arts 2) 

Grade  Level  Grade 9 /  Level 4MYP  

Teacher  Carlos Noguera (cnoguera@ris.ae) 

Length  of  course   Full  Year 
2 semesters 

Prerequisite  Grade 9 Media Arts-  (teacher approval)  

 
 

Units  of  Study  title  Global  Context   
Statement  of  Inquiry  
Approaches  To  Learning   
Learning  Objectives   

Key  Concept  
Related  Concept  
 

What makes a good 
picture?  
Sept-Nov 

Global  Context:  Personal and Cultural  
expression 
Statement  of  Inquiry:  
 To play a key role in society; 
It  is necessary for  artists in  media to 
demonstrate a cultural  and historical  
awareness.  
Approaches  to  Learning:  
Self-Management  skills:   
Students will  develop the skills  necessary to 
plan the time needed to create an exhibition.  
(December  showcase) 
 
Learning  Objective :  The unit  begins with  a 
review of basic photographic  skills  and the 
Elements of Art  in  photography. Throughout  
this unit  students will  complete a series two 
weeks assignments that  cover Boke, Portrait,  
Street and Landscape photography).  The 
summative project for  this unit  will  be for  each 
student to curate their  mini  exhibit  for  the 
December showcase.  

Key  Concept:  Aesthetics: The 
study of aesthetics develops 
skills  for  the critical  
appreciation and analysis of art  
Related  Concept:  
Composition  
 

Itôs alive! Stop motion  
Animation   
Dec-March  

Global  Context:  
Scientific  and technical  innovation  
Statement  of  Inquiry:  
Digital  life  affects the way we interpret  and 
communicate ideas.  
Approaches  to  Learning:  
Communication:  Students will  convey an 
original  story effectively through  interaction.   
Learning  Objective :   
This unit  begins with  a brief  research into  the 
fundamentals of stop-motion  animation.  
Students will  then study the work of PES and 

Key  Concept:  
Communication - how can 
animated  objects tell  a story?  
Related  Concept:  
Interpretation   
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Course Name Visual Arts 

Grade Level Grade 9/ Level 4 MYP   

Length of course 

periods per week 
 Two Semesters 

2 periods a week. 

Prerequisite None 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

culminate  by creating an original stop motion  
animation.   

Midnight  and the city 
Film  Noir   
April -June 

Global  Context:  
Identities  and relationships - What  does it  
means to be human? 
Statement  of  Inquiry:  
To understand  what  it  means to be human,  it  
is important  to be able to articulate  feelings, 
emotions and ideas 
Approaches  to  Learning:  
Social Skills: Students will  work 
collaboratively  in  a production  team with  
assigned roles and responsibilities.   
 
Learning  Objective :   
Students will  study the Film  Noir  genre to gain 
a better understanding  about the intentions  
and conventions of the artistic  style. This 
understanding  will  inform  the summative 
project  (3-5 minute  original  story.)  

Key  Concept:   
Identity   
Related  Concept:  Expression- 
the representation  of feelings 
and emotions, ideas, thoughts, 
beliefs, values and opinions  in  
the process of visual  
articulation.   
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nit  of Study  Unit  Question/ Global Context. 

: Introduction to Modern Art 

Unit: organic forms. Sculpture 

unit.  

September- Late Nov. A group 

project. 

 

 

 

 

 

 

 

 

 

 

 

Unit: The Exploration into the 

Surrealist movement. Drawing 

unit. 

Late November- Late January 

 

 

 

 

 

 

 

 

 

 

 

Painting unit. 

Semester 2. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approaches to Learning: 

Research 

Record information accurately in 

Process Journal. 

Select and organize information. 

Human Ingenuity. 

ATL- Research, note taking and 

clear communication. 

Organize materials. 

Learn with others. 

Record information accurately in 

Developmental Workbook. 

Select and organize information. 

 

 

ATL- Research, note taking and 

clear communication. 

Organize materials. 

Learn with others. 

Record information accurately in 

Developmental Workbook. 

Select and organize information. 

 

 

 

 

 

 

 

ATL- Research, note taking and 

clear communication. 

Organize materials. 

Learn with others. 

Record information accurately in 

Developmental Workbook. 

Select and organize information. 

 

 

 

Key concept: Communication 

Related concept: Structure 

Global Context: .Globalization and 

sustainability. 

Statement of Inquiry: 

Sculpture is based on three 

dimensional structures which can 

communicate global issues of 

stainability.  

 

 

 

 

 

 

Key concept: Creativity 

Related concept: expression 

Global Context : personal and 

cultural expression 

Statement of Inquiry: Surrealist 

imagery is based on the 

imagination, and the creative and 

deeply personal ideas of the 

artists.  

óHow can we draw dreams?ô 

 

 

 

 

Key concept: aesthetics 

Related concept: Interpretation 

Global Context: Orientation in 

time and place 

Statement of Inquiry: A location 

and time can be aesthetically 

interpreted into minimal shapes 

and lines. 

 

óWhat does Jazz look like?ô 

 

 

 

 

 

 

 
Overall Student Learning 

 

Å Using research on natural figurative elements, 



 

28 

Expectations 

Unit:  Abstract organic forms. 

Sculpture unit. 

 

 

 

 

 

 

 

 

 

 

 

Unit:  The production of a 

drawing which expresses a 

Surrealistic landscape. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit:  Introduction  to 

Modern Art.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

students designed figures inspired by these organic 

forms. 

Å Trials and experiments with textures. 

Å Trialing sculptural construction techniques. 

Å Organizing research, developing sketches, 

refining forms, construction plans and refining the final 

sculpture. 

Å Developing a concept and context on an 

environmental or social issue. 

 

 

 

 

Å Research various artistsô images who practiced 

in this artistic style. 

Å Evaluate which Art Elements have been used to 

create these works and how to manipulate them. 

Å Organize and clearly communicate their ideas 

throughout their Developmental Workbook. 

Å Exploring, individual ideas, trialing and refining 

techniques and designs. 

Å Exploring realist techniques using oil pastels. 

Å Produce a finished drawing that illustrates 

surrealistic ideas. 

 

 

 

Å Gather information from various sources and analyse 

paintings using artistic vocabulary. 

Å Recognize the style of Jazz Music. 

Å Evaluate colour, shape and line and their symbolic 

associations to musical sounds. 

Å Distinguish between one and two point perspective. 

Å Manage time and equipment. 

Å Make judgements on the surface textures of various 

papers. 

Å Consider the break-down of rules governing traditional 

compositions. 

Å Trail and perfect the medium of gouache paint. 

Å Present a finished art work. 
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Individuals and Societies (Humanities) 

 

The aim of humanities in the MYP is to encourage students to gain and develop knowledge, conceptual 

understanding, research skills, analytical and interpretive skills and communication skills contributing to the world 

around them and to provide a skills base to facilitate further study. This is achieved through the study of individuals, 

societies and environments in a wide context: historical, contemporary, geographical, political, social, economic, 

religious, technological and cultural.  

Aims 

The aims of the teaching and study of humanities are to encourage and enable the students to develop: 

Å an inquiring mind 

Å the skills necessary for the effective study of humanities 

Å a sense of time and place 

Å a respect for and understanding of othersô perspectives, values and attitudes 

Å awareness and understanding of people, culture and events in a variety of places at different times 

Å an understanding of the interactions and interdependence of individuals, societies and their environments 

Å an understanding of the causes and consequences of change through physical and human actions and 

processes 

Å an understanding of contemporary humanities issues 

Å a sense of internationalism and a desire to be proactive as a responsible global citizen 

Å an awareness of the connections with other subjects 

Å a lifelong interest in and enjoyment of humanities 

Assessment 

The following assessment criteria have been established by the IB for Humanities in the Middle Years Programme.  

 

Criterion  A Knowledge Maximum 8 

Criterion  B Investigating Maximum 8 

Criterion  C Communicating Maximum 8 

Criterion  D            Thinking critically Maximum 8 

 

 

 

Humanities Grade 9 Assessment Rubric  

Criterion  A:  Knowledge and Understanding 

Achievement level Level descriptor 

0 The student does not reach a standard described by any of the descriptors below. 
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1 - 2 
The student: 

Å makes a limited attempt to use some relevant terminology 

Å demonstrates basic knowledge and understanding of content and concepts with simple 

descriptions and/or examples. 

 

3 - 4 
The student: 

Å uses terminology that is accurate and/or appropriate 

Å demonstrates knowledge and understanding of content and concepts through adequate 

descriptions, explanations or examples. 

 

 

5 - 6 

The student: 

Å uses a range of terminology accurately and appropriately   

Å demonstrates good knowledge and understanding of content and concepts through accurate 

descriptions, explanations and examples 

 

 

7 - 8 

The student: 

Å uses a wide range of terminology accurately and appropriately   

Å demonstrates detailed knowledge and understanding of content and concepts through 

developed and accurate descriptions, explanations and examples. 

 

 

Criterion  B: Investigating 

Achievement level Level descriptor 

0 The student does not reach a standard described by any of the descriptors below. 

1 - 2 The student: 

Å formulates a very general research question 

Å formulates and follows a limited  action plan to investigate a research question 

Å collects and records limited  information not always consistent with the research 

question 

Å makes a limited attempt to address the research question 

3- 4 The student: 

Å formulates an adequate research question 

Å formulates and follows a partial  action plan to investigate a research question 

Å uses a method or methods to collect and record some information consistent with the 

research question 

Å partially  addresses the research question. 

5 - 6 The student: 

Å formulates a clear research question 

Å formulates and follows a satisfactory action plan to investigate a research question 

Å uses methods to collect and record appropriate information consistent with the 

research question 

Å satisfactorily addresses the research question. 

7 - 8 The student: 

Å formulates a clear and focused research question 

Å formulates and follows a detailed action plan to investigate a research question 

Å uses methods accurately to collect and record appropriate and varied information 

consistent with the research question 
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Å effectively addresses the research question. 

 

 

Criterion  C: Communicating 

Achievement level Level descriptor 

0 The student does not reach a standard described by any of the descriptors below. 

1 - 2  The student: 

Å communicates information and ideas by attempting in a limited way to use a style that is 

appropriate to the audience and purpose 

Å makes a limited attempt to structure information and ideas in a way that is appropriate to 

the specified format  

Å makes a limited attempt to document sources of information. 

3 - 4 The student: 

Å communicates information and ideas by using a style that is sometimes appropriate to the 

audience and purpose 

Å structures information and ideas in a way that is sometimes appropriate to the specified 

format 

Å sometimes documents sources of information using a recognized convention 

5 - 6 The student: 

Å communicates information and ideas by using a style that is often appropriate to the 

audience and purpose 

Å structures information and ideas in a way that is often appropriate to the specified format 

Å often documents sources of information using a recognized convention. 

7 - 8  The student: 

Å communicates information and ideas effectively by using a style that is consistently 

appropriate to the audience and purpose 

Å structures information and ideas in a way that is consistently appropriate to the specified 

format 

Å consistently documents sources of information using a recognized convention. 

 

 

Criterion  D: Thinking  Critically  

Achievement level Level descriptor 

0 The student does not reach a standard described by any of the descriptors below. 

1 - 2 The student: 

Å makes a limited attempt to analyse concepts, events, issues, models or arguments 

Å describes some sources in terms of origin and purpose and recognizes some values and 

limitations 

Å identifies different perspectives 

Å makes connections between information in a limited attempt to make arguments 
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3 - 4  The student: 

Å completes a simple analysis of concepts, events, issues, models or arguments 

Å completes a simple analysis and/or evaluation of some sources in terms of origin and 

purpose, recognizing values and limitations 

Å identifies different perspectives and their implications 

Å makes connections between information to make simple arguments. 

5 - 6 The student: 

Å completes a satisfactory analysis of concepts, events, issues, models or arguments 

Å satisfactorily analyses and/or evaluates a range of sources in terms of origin and purpose, 

recognizing values and limitations 

Å interprets different perspectives and their implications 

Å synthesizes information to make valid arguments. 

7 - 8 The student: 

Å completes a detailed analysis of concepts, events, issues, models or arguments 

Å effectively analyses and evaluates a range of sources in terms of origin and purpose, 

recognizing values and limitations 

Å thoroughly interprets a range of different perspectives and their implications 

Å synthesizes information to make valid, well-supported arguments. 

 

 

Course Name Individuals and Societies 

Grade Level G9 MYP 4 

Length of course 

periods per week 
Two semesters 4 lessons per week 

Prerequisite None 

 

 

 

Unit Title  Global 

Context 
Key Concepts/Related 

Concept 
Statement of Inquiry Factual/Conceptual/Debatable Inquiry 

Questions 

Russian 

Revolution 
Fairness and 

development 
Key Concept: 

Change 

Related Concepts: 

Causality, Governance 

and conflict 

Revolutions can bring 

about positive and 

negative change 

Factualð What were the causes of the 1917 

revolutions? 

Conceptualð What were the consequences of 

revolution on the Russian people? 

Debatableð Were Russians better off under 

the Tsar or Lenin? 

Changing 

landscapes 

 

 

 

Orientation in 
Time and 
Space: natural 
and human 
landscapes and 
human 
resources 

Causality, Cause, and 
Consequence: cause 
and effect of external 
factors behind 
geographical 
phenomenon  

Diversity: physical 
differences between 
landscapes 

Weathering, erosion and 
deposition, shape our 
landscape through rivers, 
coastal zone, glacier, arid 
deserts..  

 

Factual- What is the processes of weathering and 
erosion and how does it work? 

Why is weathering important?  How does climate 
affect weathering? 

Conceptual - How does the ómediumô and óclimate 
effect the type and rate of erosion? How do these 
process impact our human population and urban 
settlements? 

Debatable - With increase climate change and 
increased extreme weather patterns how do you 
anticipate concerns for future erosion issues 
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Urbanism Globalization 

and 

sustainability 

(urban 

planning 

strategy and 

infrastructure) 

Key Concept: 

Time, Place, and 

Space 

Related Concepts: 

Patterns and trends, 

scale, diversity 

An examination into the 

patterns and trends of 

urbanism and their 

effects of urban 

development. 

Factualð What are the different urban land use 

models?  

Conceptualð How can they be applied to 

MEDC and LEDC cities? 

Debatableð Argue what is important in 

planning a good city? Is there a link between 

location and good city planning? 

The 

interwar 

years 1919-

1939 

Orientation in 

time and 

space. 

Key Concept: 

Change 

Related Concepts: 

Causality 

Ideology 

Conflict 

The prevention of 

conflict requires 

cooperation.. 

Factual: What was the Treaty of Versailles? 

Conceptual: What was Collective Security and 

was it effective? 

Debatable: To what extent was Nazism and 

Fascism natural reactions to Europes political 

and economic circumstances post WW1? 

 

 

 

 

Language A 

English and Arabic 
 
The strands for Language A- English are Reading, Writing, Speaking, Listening and Viewing.  The programme is 

designed to develop a range of essential skills in reading, writing and oral language- including a solid foundation of 

spelling and grammar; an appreciation of literature and the ability to respond to it; and skills in using oral language 

effectively and accurately. Students will  also learn to use critical and analytical skills to respond to a variety of media, 

and will  develop skills in using technology to search for and share information. 

 
    РϹлϦ иϻк ϢϸϝгЮϜ пЮϖ ϣугзϦ ϤϜϼϝлв Ϣ̭ϜϽЧЮϜ ЫЮϜмϣϠϝϧ ИϝгϧЂъϜм ϨϹϳϧЮϜм ϢϹкϝЇгЮϜм оϹЮ ϟЮϝГЮϜ ЩЮϺм йзуЫгϧЮ ев ϽуϡЛϧЮϜ еК йЃУж ЭЊϜнϧЮϜм Йв 

етϽ϶фϜ ϼϜϹϧЦϝϠ ϣЧϪм. 

 

    евм Ϝϻк ХЯГзгЮϜ пЛЃт ϭвϝжϽϡЮϜ пЮϖ: 

 дϒ ϻϷϧт ϟЮϝГЮϜ ϣПЯЮϜ ϣЯуЂм ϽуЫУϧЯЮ ИϜϹϠшϜм ϹЧзЮϜм буЯЛϧЮϜм ϽуϡЛϧЮϜм. 

 дϒ аϹϷϧЃт ϣПЯЮϜ ϢϜϸϒ ϽтнГϧЮ йϧуЋϷІ мйϧЦыК ϣуКϝгϧϮъϜ ϣуЯϳгЮϜ ϣугЮϝЛЮϜм. 

 дϒ РϽЛϧт пЯК ϟуЮϝЂцϜ ϣтнПЯЮϜ ϣвϹϷϧЃгЮϜ сТ ЭϚϝЂм аыКшϜ ϝуϮнЮнзЫϦм ϤϝвнЯЛгЮϜ. 

 дϒ ϼнГт ϰмϼ ϹЧзЮϜ ЬϝгКчЮ ϣуϠϸцϜ ϣЂмϼϹгЮϜ. 

 дϒ ХгЛт йвϝгϧкϜ ϣПЯЮϝϠ ϞϸцϜм ев Ьы϶ ϣЛЮϝГгЮϜ ϣуϦϜϻЮϜ. 

Aims 

The language A Course aims to: 

 

Å Use the language as a vehicle for thought, creativity, reflection, learning and self-expression 

Å Use language as a tool for personal growth, social interaction and for developing relationships within the 

international community 

Å Comprehend more clearly aspects of their own culture and those of other cultures by exploring the 

interdependence of human beings through a variety of works 

Å Explore the many facets of the language through the use of media and information technology 

Å  Develop skills involved in speaking, listening , reading, writing and viewing in a variety of contexts 

Å Read widely to promote a lifelong interest in language and literature 

Å Develop a critical and creative approach to studying and analysing literature 

Å Develop language skills through interdisciplinary work 

Å Consider the role of literature both culturally and historically 
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Å Reflect on the learning process in various ways and at various stages 

Å Empathise with real people and fictional characters as and when appropriate 
 

Assessment 

The following assessment criteria have been established by the IB for Language A  in the Middle Years Programme.  

 

 

Criterion  A 

 
Analysing Maximum 8 

Criterion  B 

 
Organising Maximum 8 

Criterion  C 

 
Producing Text Maximum 8 

Criterion  D 

 
Using Language Maximum 8 

 

 

 

Course Name         A ϣуϠϽЛЮϜ ϣПЯЮϜ        

Grade Level 9 

Length of course 

periods per week 

4 ЙуϠϝЂϒ 

 

Unit  of Study Area of Interaction  Unit  Question 

  - ӺԜ Ӻ 

 

 

 

ϣуϲϽЃгЮϜ 

 

 

 

 

 

 

 

ϼмϻϮм еАм ϢϹϲм  

 

 

 

 

 

 

 

Key Concepts 

Change Perspective  

Related Concepts 

 Language and literature 

 

Key Concepts 
Culture  

Related Concepts 

 Language and literature 

 

 

 

 

Key Concepts 

Culture  

Related Concepts 

 Language and literature 

 

 

 

 

 

Inquiry Questions: F  :    ӳ ӺԜ Ӻ ,  C  : Ӻԃ   

ӳӽ Ӻ ,  D  :   Ԛ ԚӶ  ӺԜ Ӵ Ӻ ӳ 

 
 

 

:Inquiry of Statement 

 Ԓ    ӺԜ  ԚӶ Ԛ    ӻ Ӻ  ԏ

ӺԄ Ӻ Ԝ Ӵ Ӻ 

 

Inquiry Questions: D  :  Ӷ ӺԜ  Ӹ ӺԜ ӳ Ӷ ,  F  : 

   ӳ Ԅ Ӻ ,  C  : Ӻ   Ӹ ӱӼԂӺԄ Ӹ ֑Ӷ 

ԝ   Ӻ ӳԒ Ӻ 

 

Statement of Inquiry: 

 ԛ   Ӻ Ԝ   Ԛ Ӻ ԚӶ ӻ Ӻ  ԏ

ӺԂ Ԝ     ӱӼ Ӻ 

 

D Questions: Inquiry  :   Ԝ  Ӷ 

ӳԚ Ԝ Ӻ ,  F  :  ֑Ӷ  ӳ Ӷ Ԝ  ֑Ӷ  ԜӶ ӳ ,  

C  :      
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ϢϽуЋЧЮϜ ϣЋЧЮϜ 

  

 

 

Key Concepts 

Culture  

Related Concepts 

 Language and literature 

 

 

Statement of Inquiry: 

 м ϩϳϡЮϜ м Ϣ̭ϜϽЧЮϜ Ьы϶ ев ϣуϠϽЛЮϜ ϣЋЧЮϜ ϽЊϝзК ϞыГЮϜ РϽЛϧт РнЂ

ϼϝЃУϧЂъϜ 

 

Inquiry Questions: D  : ̬ϢϝуϳЮϜ ϤϝϠнЛЊ дϝЃжшϜ оϹϳϧт СуЪ ,  F  

: ϝлуЯК ϟЯПϧЮϜ ϥЛГϧЂϜм ЩϧлϮϜм ϢϹϲϜм ϣЯЫЇв ϽЪϺϜ , C  :  ϣлϮϜнв

ϝлуЯК ϟЯПϧЯЮ ФϽГЮϜ ϽЋЦϒ ск ϤыЫЇгЮϜ 

 

Overall Student Learning Expectations ï Language A Arabic  

 

 ев Ьы϶ Ϝϻк ϼϽЧгЮϜ ЙЦнϧ̳т ев ϟЮϝГЮϜ ϝв сЯт: 

 дϒ Ϲуϯт Ϣ̭ϜϽЧЮϜ ϢϸϝϮϖ ϣвϝϦ. 

 дϒ ХϡГт ϤϜϼϝлгЮϜ ϣтнПЯЮϜ сϧЮϜ ϝлгЯЛϦ. 

 дϒ еЫгϧт ев ϣϠϝϧЫЮϜ ϣгуЯЃЮϜ )ϽуϡЛϧЮϜ( ϣзгЏϧв ϣвыЂ ϣПЯЮϜ ев ϩуϲ ЭЃЯЃϦ ̪ϼϝЫТцϜ ϣвыЂм ϤϝгЯЫЮϜ. 

 дϒ Ͽугт еуϠ ИϜнжϒ ϣϠϝϧЫЮϜ ϣуϚϝЇжшϜ ев ̪ϣЮϝЧв ϣϠϝϯϧЂϜм ̪ϣуϠϸϒ ̪ϽтϽЧϦм ̪ϣЮϝЂϼм ϝкϽуОм. 

 дϒ еЫгϧт ев ЉуϷЯϧЮϜ ϩуϳϠ ϽЪϻт ϼϝЫТцϜ ϣЃуϚϽЮϜ Ϲуϯтм БϠϽЮϜ ϝлзуϠ. 

 дϒ ЙЮϝГт ϟЮϝГЮϜ ЍЛϠ ϤϝтϜмϽЮϜ ЉЋЧЮϜм СϳЋЮϜм. 

 дϒ ЙуГϧЃт ϟЮϝГЮϜ дϒ аϹЧт ϝ̯ЎϽК ϝ̯угтϹЧϦ Ϲϲц ЀмϼϹЮϜ сТ ИмϽТ ϣПЯЮϜ скм: 

1. Ϣ̭ϜϽЧЮϜ: дϓЪ Эϫгт ϤϜϸϽУгЮϜ ϣугЯЛЮϜ ϣуКϝгϧϮъϜм ϣϡЂϝзгЮϜ иϽгЛЮ. 

2. ϣϠϝϧЫЮϜ: дϓЪ ЉϷЯт АϝЧзЮϜ ϣуЃуϚϽЮϜ сТ ЉзЮϜ дϒм ϽϡЛт еК ϤϝжϝуϡЮϜ ϞнЯЂϓϠ сϠϝϧЪ. 

3. ИϝгϧЂъϜ: дϓЪ ϟКнϧЃт ϼϝЫТцϜ ϢϾϼϝϡЮϜ ϹуЛтм ̪ϝлϧОϝуЊ дϒм анЧт ЭуϯЃϧϠ ϤϝЗϲыв ϣЛтϽЂ. 

4. ϣϪϸϝϳгЮϜ: дϓЪ ЙуГϧЃт ϟЮϝГЮϜ ϽуϡЛϧЮϜ еК йтϒϼ ̭ϝзϪϒ ϣϪϸϝϳгЮϜ. 

 

 

 

 

Language A English 

 

Course Name Language A 

Grade Level 9 

Length of course  1 Year 

Prerequisite Grade 8 Language A 

 

 

Unit  of Study Key Concept Statement of Inquiry  
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From the Mind of the Shaper 

 

 

Call to Action 

 

 

Chang is Going to Come 

 

 

 

Deep Dark Desires 

 

 

 

 

Creativity 

 

 

Communication 

 

 

Connections 

 

 

 

Perspective 

 

  

Our perspective of the world is shaped 

our cultural bias and belief systems. 

 

Human rights are fundamental to a just 

society. 

 
Understanding historical context and author 

perspectives deepens the audience's 

understanding of literary texts. 

 

The dark side of human nature can 

corrupt the most honourable soul. 

 

 

Overall Student Learning Expectations ï Language A English 

Å begin to understand and comment on the language, content, structure, meaning and significance of both 

familiar and previously unseen pieces of writing. 
Å continue to develop a critical appreciation of a range of age-appropriate written and visual texts. 
Å  use language to narrate, describe, explain, argue, persuade, inform, entertain, express feelings and continue 

to develop analytical skills. 
Å compare age-appropriate texts and connect themes to show similarities or differences across genres. 
Å begin to express an informed personal response to literary and non-literary texts and demonstrate the ability 

to approach age appropriate works independently. 
Å  understand some connotations within a language in order to interpret the authorôs or speakerôs intentions. 
Å express ideas with clarity and coherence in both oral and written communication. 
Å  structure ideas and arguments, both orally and in writing, in a logical way and support them with relevant 

examples. 
Å begin to distinguish the main ideas in an age appropriate text from some of the secondary ideas. 
Å  use and understand an appropriate range of vocabulary and idiom. 
Å use correct grammar with appropriate and varied sentence structure. 
Å show awareness of the need for an effective choice of register suited to the audience in both oral and written 

communication. 
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English A:  Language &  Literature  ï Year 4 (Grade 9) 

Criterion  A:  Analysing 

At the end of Year 5, students should be able to: 

Å analyse the content, context, language,  

   structure, technique and style of text(s) and the  

   relationship among texts 

Å analyse the effects of the creatorôs choices on  

   an audience 

Å justify opinions and ideas, using examples,  

explanations and terminology 

Å evaluate similarities and differences by  

   connecting features across and within genres  

   and texts. 

Criterion  B: Organising 

At the end of Year 5, students should be able 

to: 

Å employ organizational structures that  

   serve the context and intention 

Å organize opinions and ideas in a sustained,  

   coherent and logical manner 

Å use referencing and formatting tools to  

   create a presentation style suitable to the   

   context and intention. 

Criterion  C: Producing Text 

At the end of Year 5, students should be able 

to: 

Å produce texts that demonstrate insight,  

   imagination and sensitivity, while exploring  

   and reflecting critically on new perspectives  

   and ideas arising from personal engagement  

   with the creative process 

Å make stylistic choices in terms of linguistic,  

   literary and visual devices, demonstrating  

   awareness of impact on an audience 

Å select relevant details and examples to  

   develop ideas. 

Criterion  D: Using Language 

At the end of Year 5, students should be able 

to: 

Å use appropriate and varied vocabulary,  

sentence structures and forms of expression 

Å write and speak in a register and style that  

 serve the context and intention 

Å use correct grammar, syntax and 

punctuation 

Å spell (alphabetic languages), write (character 

languages) and pronounce with accuracy 

Å use appropriate non-verbal communication 

techniques. 

0    The student does not reach a standard  

      described by any of the descriptors below. 
0    The student does not reach a standard   

      described by any of the descriptors below. 
0    The student does not reach a standard  

      described by any of the descriptors below. 
0    The student does not reach a standard  

      described by any of the descriptors below. 

1-2 The student: 

i. provides limited  analysis of the content, 

context, language, structure, technique and 

style of text(s), and the relationship among 

texts  

ii. provides limited analysis of the effects of 

the creatorôs choices on an audience 

iii.  rarely  justifies opinions and ideas with 

examples or explanations; uses little  or no 

terminology 

iv. evaluates few similarities and differences 

by making minimal  connections in features 

across and within genres and texts. 

1-2 The student: 

i. makes minimal  use of organizational 

structures, though these may not always serve 

the context and intention 

ii. organizes opinions and ideas with a 

minimal  degree of coherence and logic 
iii.  makes minimal  use of referencing and 

formatting tools to create a presentation style 

that may not always be suitable to the 

context and intention. 

1-2 The student: 

i. produces texts that demonstrate limited  

personal engagement with the creative 

process; demonstrates a limited  degree of 

insight, imagination or sensitivity and 

minimal  exploration of and critical reflection 

on new perspectives and ideas 

ii. makes minimal  stylistic choices in 

terms of linguistic, literary and visual 

devices, demonstrating limited  awareness of 

impact on an audience 

iii.  selects few relevant details and 

examples to develop ideas. 

1-2 The student: 

i. uses a limited  range of appropriate 

vocabulary and forms of expression 

ii. writes and speaks in an inappropriate  

register and style that do not serve the 

context and intention  

iii.  uses grammar, syntax and punctuation 

with limited  accuracy; errors often hinder 

communication 

iv. spells/writes and pronounces with 

limited  accuracy; errors often hinder 

communication 

v. makes limited and/or inappropriate  

use of non-verbal communication 

techniques. 
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3-4 The student: 

i. provides adequate analysis of the content, 

context, language, structure, technique and 

style of text(s) and the relationship among 

texts 

ii. provides adequate analysis of the effects 

of the creatorôs choices on an audience 

iii.  justifies opinions and ideas with some 

examples and explanations, though this may 

not be consistent; uses some terminology 

iv. evaluates some similarities and 

differences by making adequate connections 

in features across and within genres and texts. 

3-4 The student: 

i. makes adequate use of organizational 

structures that serve the context and intention 

ii. organizes opinions and ideas with some 

degree of coherence and logic 
iii.  makes adequate use of referencing and 

formatting tools to create a presentation style 

suitable to the context and intention. 

3-4 The student: 

i. produces texts that demonstrate adequate 

personal engagement with the creative 

process; demonstrates some insight, 

imagination or sensitivity and some 

exploration of and critical reflection on new 

perspectives and ideas 

ii. makes some stylistic choices in terms of 

linguistic, literary and visual devices, 

demonstrating adequate awareness of impact 

on an audience 

iii.  selects some relevant details and 

examples to develop ideas. 

3-4 The student: 

i. uses an adequate range of appropriate 

vocabulary, sentence structures and forms of 

expression 

ii. sometimes writes and speaks in a 

register and style that serve the context and 

intention  

iii.  uses grammar, syntax and punctuation 

with some degree of accuracy; errors 

sometimes hinder communication 

iv. spells/writes and pronounces with 

some degree of accuracy; errors sometimes 

hinder communication 

v. makes some use of appropriate non-

verbal communication techniques. 

5-6 The student: 

i. competently analyses the content, context, 

language, structure, technique and style of 

text(s) and the relationship among texts 

ii. competently analyses the effects of the 

creatorôs choices on an audience 

iii.  sufficiently justifies opinions and ideas 

with examples or explanations; uses accurate 

terminology 

iv. evaluates similarities and differences by 

making substantial connections in features 

across and within genres and texts. 

5-6 The student: 

i. makes competent use of organizational 

structures that serve the context and intention 

ii. organizes opinions and ideas in a 

coherent and logical manner, with ideas 

building on each other  

iii.  makes competent use of referencing and 

formatting tools to create a presentation style 

suitable to the context and intention. 

5-6 The student: 

i. produces texts that demonstrate considerable 

personal engagement with the creative 

process; demonstrates considerable insight, 

imagination or sensitivity and substantial 

exploration of and critical reflection on new 

perspectives and ideas 

ii. makes thoughtful  stylistic choices in 

terms of linguistic, literary and visual 

devices, demonstrating good awareness of 

impact on an audience 

iii.  selects sufficient relevant details and 

examples to develop ideas. 

5-6 The student: 

i. uses a varied range of appropriate 

vocabulary, sentence structures and forms of 

expression competently 

ii. writes and speaks competently in a 

register and style that serve the context and 

intention  

iii.  uses grammar, syntax and punctuation 

with a considerable degree of accuracy; 

errors do not hinder effective 

communication 

iv. spells/writes and pronounces with a 

considerable degree of accuracy; errors do 

not hinder effective communication 

v. makes sufficient use of appropriate 

non-verbal communication techniques. 
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7-8 The student: 

i. provides perceptive analysis of the content, 

context, language, structure, technique and 

style of text(s) and the relationships among 

texts 

ii. perceptively analyses the effects of the 

creatorôs choices on an audience 

iii.  gives detailed justification  of opinions 

and ideas with a range of examples and 

thorough explanations; uses accurate 

terminology 

iv. perceptively compares and contrasts by 

making extensive connections in features 

across and within genres and texts. 

7-8 The student: 

i. makes sophisticated use of organizational 

structures that serve the context and intention 

effectively 
ii. effectively organizes opinions and ideas 

in a sustained, coherent and logical manner, 

with ideas building on each other in a 

sophisticated way 

iii.  makes excellent use of referencing and 

formatting tools to create an effective 

presentation style. 

7-8 The student: 

i. produces texts that demonstrate a high 

degree of personal engagement with the 

creative process; demonstrates a high degree 

of insight, imagination or sensitivity and 

perceptive exploration of and critical 

reflection on new perspectives and ideas 

ii. makes perceptive stylistic choices in 

terms of linguistic, literary and visual 

devices, demonstrating good awareness of 

impact on an audience 

iii.  selects extensive relevant details and 

examples to develop ideas with precision. 

7-8 The student: 

i. effectively uses a range of appropriate 

vocabulary, sentence structures and forms of 

expression 

ii. writes and speaks in a consistently 

appropriate register and style that serve the 

context and intention  

iii.  uses grammar, syntax and punctuation 

with a high degree of accuracy; errors are 

minor and communication is effective 

iv. spells/writes and pronounces with a 

high degree of accuracy; errors are minor 

and communication is effective 

v. makes effective use of appropriate non-

verbal communication techniques. 
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Language B 

French 
The primary goal of the MYP French (óLanguage Bô) programme at RIS is to develop practical communication skills 

while enabling students to understand the linguistic, cultural and social nature of the language.   

 

Through classroom activities students will  develop all four areas of language learning: speaking, listening, writing 

and reading.  Themes of study will  develop vocabulary and grammatical structures that allow students to engage in 

(interpret, respond, express opinions and ideas, reflect, research) topics of personal interest. By approaching the 

curriculum through the MYP Areas of Interaction, the program aims to develop global awareness, international 

understanding and an appreciation of cultural diversity.  To that end, students will  explore the language via literary 

and non-literary texts, including those from francophone cultures.  When appropriate, interdisciplinary studies 

involving other subject areas such as the arts, humanities or sciences will  help students develop an awareness of the 

role of the French language and French-speaking people and places in history and in todayôs world. 

 

Arabic  
The aim of language B in the MYP is to encourage students to gain competence in a language other than their mother 

tongue.  The Arabic language program at Raha International School integrates the Ministry of Education curriculum 

with the MYP program and aims to foster and develop the studentsô opportunities to interact and communicate with 

other Arabic speakers in the local U.A.E community and around the world. Through the MYP Areas of Interaction 

and interdisciplinary studies with other MYP subjects, the program aims to enable students to use the language 

effectively for purposes of practical communication.  The program also aims to integrate linguistic, cultural and social 

components; use a variety of texts, encourage awareness of perspective in other cultures and to foster curiosity, 

interest and enjoyment in language learning.  

 
The course focuses on the skills of: 

Å Reading 
Å Writing 
Å Speaking 
Å Listening 

Aim 

Language B ï Arabic B and French B 

 
The principle rationale for learning additional languages is to further intercultural awareness and international-

mindedness, both central to the mission for Raha International School and the IB, through: 

 

Å The acquisition of the language of a culture, including that of our host country, UAE 
Å The possibilities to reflect upon and explore cultural perspectives. 

 

Learning additional languages greatly contributes to the development of critical thinking skills, which is essential for 

the development which is essential for the cultivation of inter-cultural awareness, international mindedness and global 

citizenship.  

 

Students without Arab passports follow the programmes for French B and Arabic  B. They engage in a variety of 

activities which provide them with the opportunity to: 

 

Å Develop insights into the features, processes and craft of language and the concept of culture 
Å Realize that there are diverse ways of living, behaving and viewing the world 

 

Aims 
The aims of the study of modern foreign languages are to: 

 

Å Gain competence in a language other than their mother tongue 

Å Develop a respect for, and understanding of, diverse linguistic and cultural heritages 

Å Become equipped with a skills base to facilitate further language learning. 
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Phases 
There are six phases which represent a developmental continuum of additional language learning (language B). Phase 

1 is for beginners to the language and if  combined with Phase 2 will  follow the unit themes for Phase 2 but reflect 

appropriate expectations and assessment for Phase 1. Students then work their way up through the phases.  

For combined Phases classes, the higher phase curriculum will be taught, but reflect the criteria and expectations for 

each phase. 

 

 

 

 

Assessment 
The following assessment criteria have been established by the IBO for Language B in the MYP 

 

Criteria  Maximum level of achievement 

A: Comprehending spoken and visual text  8 

B: Comprehending spoken and visual text 8 

C: Communicating in response to spoken, written and visual text 8 

D: Using language in spoken and written form 8 

 

Grade Boundaries 

1 0-3 

2 4-7 

3 8-12 

4 13-17 

5 18-22 

6 23-27 

7 28-32 
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Course Name French   

Grade Level 9 Phase 2 

Length of course 

periods per week 

2 semesters 

4 periods per fortnight 

Levels Phase 2 former coordinating teacher Aurelie Ng Tat Chung 

Unit  1  

(Sept &  Oct) 

Unit  2 

(Nov ïJan) 

Unit  3  

(Jan- Feb) 

Unit  4 

(April,  May, June)  

Le temps libre  
(BD1 ch5)  
 
Key Concept: 
Connections 

 

Related concepts: 

Convention  

Form  

 

Global Context: Personal 

and cultural expression. 

 

 

Statement of Inquiry:  

Students will  understand 

that hobbies and 

preferences reflect both 

personal and cultural 

influences 

 

 

Inquiry  Questions: 

F: how do young 

Francophone spend their 

free time? 

C: to what extend does 

culture influence personal 

choices for free time 

activities? 

D: how do your choices 

for spending free time 

compare with choices in 

the francophone world? 

 

 

Vocabulary: 

-Hobbies and interests  

-Question words 

-Adjectives to describe 

hobbies 

-Invitation words 

À la maison  
(BD1 ch 8) 
 
Key Concept:  
Connections 

 

Related concepts: 

Convention 

Form  

 

Global Context: Identities 

and relationships 

 

 

Statement of Inquiry:  

Students will  understand 

how their responsibilities at 

home reflect their culture. 

 

 

 

 

Inquiry  Questions:  

F: How do we 

communicate 

responsibilities and roles at 

home in French? 

C: how do our roles and 

responsibilities at home 

compare with those in 

Francophone family? 

D: Roles and 

responsibilities at home 

and in the family reflect 

culture to some extent?   

 

Vocabulary 

-house parts 

-chores (les corvées)  

-expressions of past time- 

hier, hier après-midi, hier 

soir, dimanche dernier, 

samedi matin, la semaine 

Allons en ville (BD1 ch 9) 
 

 
Key Concept:  
Perspective 

 

Related concept: 

Meaning  

Structure 

 

Global Context: 
Orientation in space and 

town 

 

Statement of Inquiry:  

Students will  understand 

that time and space affect 

language patterns 

 

 

 

 

Inquiry  Questions: 

F: How do I give 

directions? 

C: What impact does a city 

have on a community? 

D: Is it better to live in a 

big city or a small village? 

 

 

 

 
 

 

Vocabulary:  

-places in town 

-directions 

-prepositions 

 

 

 

Enfin  les vacances 
 (BD1 ch 10) 
 
Key Concept: 
Communication 

 

Related concept: 

Meaning  

Structure 

 

Global Context: Personal 

and cultural expression. 

 

 

Statement of Inquiry:  

Students will  understand that 

planning for and sharing 

travel experiences will  

contribute to their cultural 

understanding of the 

Francophone world. 

 

Inquiry  Questions: 

F: How do I plan for a trip to 

a Francophone country? 

C: How do I communicate 

my travel experience? 

D: Is traveling a good 

experience to learn about 

other culture? 

 

 

 

 

 

Vocabulary: 

-prepositions with countries 

and cities 

-directions at the airport and 

train station 

-adjectives to describe 

holidays 

- adjectives to describe hotel 



 

43 

-Time expressions 

 

 

Grammar 

-Present tense of regular 

and irregular verbs 

-Verbs faire, venir, aller 

-The futur proche 

-Idioms with avoir 

-Adverbs très, beaucoup, 

trop, assez, vraiment é 

 

 

Function 

-Ask about interests 

-Extend, accept, and 

refuse an invitation 

-Make plans 

 

 

 

 

 

Culture 

-How is the level of 

community involvement 

in sports events at your 

school different from 

most French school? 

 

dernière, le week-end 

dernier 

 

Grammar 

-the verbs pouvoir and 

devoir 

-negative expressions 

-the verbs dormir, sortir, 

partir 

-the passé compose avec 

avoir et être 

 

 

Function 

-talk about helping at home 

- describe a house 

-to ask for permission\ to 

give or refuse permission 

- tell how often you do 

things 

- tell where things are 

 

 

 

Culture 

-find out about French 

houses 

 

 

 

 

 

Grammar:   

-the verbs voir and aller  

-the verbs savoir and 

connaitre  

-use the present and perfect 

tense 

-use the partitive 

 

 
 

Function:  

-Talk about your town  

-Talk about places in town 

-Understand and give 

directions 

-Ask for directions 

-Understand how far places 

are 

-Use prepositions: à coté, 

devant, derrière  

 
Culture:  

-Famous French cities and 

places 

 

stay 

 

 

Grammar:   

-the verbs partir and aller 

-the verbs découvrir, 

voyager, explorer, connaître 

-use the present and future 

tense 

-Adverbs  

-prepositions with cities (à + 

city) 

-prepositions with country 

names (en + fem au + masc 

aux + plural) 

-à/en + means of 

transportation 

-plenary discussion of unit 

question, previous travel 

experiences and cultural 

topics. 

 

 

Function: 

-Talk about your dream 

holidays 

-To give advice: nôoublie 

pasé, tu ne peux pas partir 

sansé, je te conseille deé, 

tu as intérêt à emporteré 

-To ask for information 

-To get information 

 

 

Culture:  

-Find out about dream 

holidays in Francophone 

countries 

 

Learning expectations 

 

The unit outline will  be given to students at the beginning of each unit. There will  be 

brainstorming at the beginning of each unit for prior knowledge. Students will  be engaged in 

interactive and often interrelated listening, speaking, reading, writing, viewing and interpreting 

activities. Students will:  

 

- practice vocabulary and grammar 

- be exposed to such concepts in a different culture (French) to stimulate thoughts about what 

divides and unifies people 
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- have group simulation habits to emphasize the value of teamwork 

-listen for specific purposes and respond to show understanding  

-interpret visual text that is presented with spoken text  

-engage with the text by supporting opinion and personal response with evidence and examples 

from the text.  

-read for specific purposes and respond to show understanding  

-interpret visual text that is presented with written text  

-engage with the text by supporting opinion and personal response with evidence and examples 

from the text.  

-interact and communicate in various situations  

-express thoughts, feelings, ideas, opinions and information in spoken and written form  

-speak and write for specific purposes.  

-organize thoughts, feelings, ideas, opinions and information in spoken and written form  

-develop accuracy when speaking and writing in the target language 
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Course Name French 

Grade Level 9 Phase 3 

Length of course periods 

per week 

2 semesters 

4 lessons per fortnight 

Prerequisite Phase 2 

Co-ordinating Teacher Carole Chala 

Unit 1 8 weeks 

September-October 
Unit 2 8 weeks 

November-January 
Unit 3 8 weeks 

February-March  
Unit 4 8 weeks 

April -June 
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9ph3 Unit  1   TT3U1 

De jeunes francophones 

(relations sociales)  

 

Key Concept: Connections 

Global Context: Identities and 

relationships 

 

Statement of Inquiry:  
Students will  understand that young 

people from francophone countries 

share beliefs, values, interests, 

attitudes and patterns of behaviour 

similar yet different from our own. 

 

Inquiry  Questions:  

F: How do we describe aspects of 

daily life including personal 

information, families, use of 

technology and the internet? , 

C: How do young francophones live 

their daily lives. , 

D: Do young francophones spend 

their daily activities much the same 

as other young people around the 

world? 

 

Vocabulary 

-personal relations 

-personal information 

-description of family, pets and 

friends 

-aspects of daily life 

-technology and the internet 

 

Grammar  

-present tense of regular and 

irregular verbs 

-regular and irregular adjectives 

-present tense of reflexive verbs 

 

Function 

-exchange personal information 

-talk about technology and the 

internet 

-talk about families 

-describe aspects of daily life 

 

Culture  

-find out about young people from 

the French-speaking world 

  

9ph3 Unit  2   TT3U2 

Bienvenue à Paris 

(loisirs) 

 

Key Concept: Communities 

Global Context: Identities 

and relationships 

 

Statement of Inquiry:  
Students will  understand that 

past holiday experiences can 

influence creative story 

writing 

 

Inquiry  Questions:  

F: How do we talk about past 

holiday adventures? , 

C: How can holidays go 

wrong? , 

D: Are holidays always 

pleasant experiences? 

 

Vocabulary 

-sites and places of interest in 

Paris 

-tourist and travel 

information 

 

Grammar  

-passé composé of regular 

and irregular verbs with avoir 

-passé composé of regular 

and irregular verbs with être 

-prepositions with countries 

 

Function 

-describe places of interest  

-talk about what you have 

done 

describe a recent event 

 

Culture  

-history, geography and 

tourist attractions in Paris 

9ph3 Unit  3   TT3U3 

Ça me passionne 

(coutumes et traditions)  

 

Key Concept: Culture 

Global Context: Orientation in 

Space and time 

 

Statement of Inquiry:  
Students will  understand that 

leisure activities reflect a range 

of learned and shared beliefs, 

values, interests, attitudes, 

products, ways of knowing and 

patterns of behaviour. 

 

Inquiry  Questions:  

F What are the television, 

cinema and books in popular 

French culture? , 

C How do popular leisure 

activities in Francophone 

countries compare with your 

own cultural leisure activities. , 

D What place does popular 

French culture have in other 

countries? 

 

Vocabulary 

-leisure activities 

-TV, cinema, books 

 

Grammar  

-imparfait 

-comparisons :moins que, aussi 

que, plus que 

-passé compose vs imparfait 

 

Function 

-talk about when you were 

younger 

-compare the past and present 

and say how life has changed 

 

Culture  

-famous French singers and 

authors 

 

9ph3 Unit  4   TT3U7 

En forme 

(santé) 

 

Key Concept: Change 

Global Context: Identities 

and relationships 

 

Statement of Inquiry:  
Students will  understand that 

healthy lifestyles and fitness 

reflect personal and cultural 

choices. 

 

Inquiry  Questions:  

F : How do we identify parts 

of the body? , 

F : How do we ask for advice 

and talk about consulting a 

doctor? , 

D : What contributes to 

healthy lifestyles? 

 

 Vocabulary   
-fitness,  

-diet,  

-health problems 

-parts of the body 

-medical supplies  

 

Grammar  
-reflexive verbs-passé 

composé impératif, and 

imparfait 

-expressions avec « avoir » 

-relative pronoun qui/que 

-en + present participle  

 

Function   
-talk about personal 

feelings and problems  

-discuss healthy lifestyles 

and fitness 

 

Culture    
-cultural facts about France  
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Learning Expectations 

 

Students will  be engaged in interactive and often interrelated listening, speaking, reading, writing, 

viewing and interpreting activities.  As appropriate to their phase, students are expected to be able 

to:  

 

-listen for specific purposes and respond to show understanding  

-interpret visual text that is presented with spoken text  

-engage with the text by supporting opinion and personal response with evidence and 
examples from the text.  

-read for specific purposes and respond to show understanding  

-interpret visual text that is presented with written text  

-engage with the text by supporting opinion and personal response with evidence and 
examples from the text.  

-interact and communicate in various situations  

-express thoughts, feelings, ideas, opinions and information in spoken and written form  

-speak and write for specific purposes.  

-organize thoughts, feelings, ideas, opinions and information in spoken and written form  

-develop accuracy when speaking and writing in the target language. 
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Course Name Arabic 

Grade Level 9 phase 1  

Length of course 

periods per week 

2 semesters 

 

5 lessons per fortnight  

Prerequisite None. This course is for students who are completely new to Arabic , or who have 

studied less than one year of Arabic . Students will  move to Standard once they 

have covered the basics and it is in the best interest of the student to do so.  

 

Unit 1   

8 weeks 

(Sept  Oct, ) 

Unit 2 

8 weeks 

(Nov Dec) 

Unit 3 

8 weeks 

 (Jan-Feb, March) 

Unit 4 

8 weeks 

(April, May, June)  

Welcome  

 

Key concepts:  
Communication 

 

Related concepts: 

 Accent 

 Message 

 

Global contexts:  

Identities and 

relationships 

Statement of Inquiry:  

Students will 

understand that 

cultural differences do 

not affect the way we 

communicate  

 

 

Inquiry  Questions:  

Factual what is the 

difference between you 

and me? 

Conceptual How does my 

background in 

communicating  with 

others 

Debatable Are we 

different? 

School 

 

Key concepts:  

Communication 

 

 

Related concepts: 

¶ Audience 

¶ Word choice 

 

Global contexts:  

Identities and 

Relationships 

 

Statement of 

Inquiry:  

Students will 

understand that our 

school community 

contributes to our big 

community through 

an inquiry into 

diversity and 

interconnections  

 

Inquiry  Questions:  

F : What is a school? , 

C : Why do we learn? , 

D : Why do we go to 

school? 

 

My Family  

 

Key concepts:  

Connections  

 

 

Related concepts: 

¶ Meaning 

¶ Purpose 

 

Global contexts: 

Identities and relationships  

 

 

Statement of Inquiry:  

Students will understand that 

our personal and extended 

families contribute to our 

identity through an inquiry 

into diversity and 

interconnections. 

Inquiry  Questions:  

F: Who are the members of 

your family? , 

C: What is a family? , 

D Does the " average " family 

exist? 

 

House and Home 

 

Key concepts:  

Connections  

 

 

Related concepts: 

¶ Accent 

¶ Meaning 

 

Global contexts: 

 Identities and relationships 

 

Statement of Inquiry:  

House and home culture in 

Arabic communities can vary 

as characterised by daily 

routines and living conditions. 

Everyday activities reflect the 

value of house in Arab culture. 

 

Inquiry  Questions:  

F : Who do you live with? , 

C : what is a home? , 

D : Why do we need house? Do 

houses reflect your culture? 
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Learning Expectations : 

Surdents will be engaged in interactive and often interrelated listening, speaking, reading, writing, 

viewing and interpreting activities.  As appropriate to their phase, students are expected to be able 

to:  

¶ Listen for specific purposes and respond to show understanding  
¶ Interpret visual text that is presented with spoken text  
¶ Engage with the text by supporting opinion and personal response with evidence 

and examples from the text.  
¶ Read for specific purposes and respond to show understanding  
¶ Interpret visual text that is presented with written text  
¶ Engage with the text by supporting opinion and personal response with evidence 

and examples from the text.  
¶ Interact and communicate in various situations  
¶ Express thoughts, feelings, ideas, opinions and information in spoken and written 

form  
¶ Speak and write for specific purposes.  
¶ Organize thoughts, feelings, ideas, opinions and information in spoken and written 

form  
¶ Develop accuracy when speaking and writing in the target language. 

 

Assessments:  

- Three summative assessments per unit. 

- Ongoing formative assessments. 

Homework will be: 

¶ 30 minutes once per week - independent review of class-work. 

¶ 30 minutes per week ς completion of task. 
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Course Name Arabic  

Grade Level Grade 9 

Length of course 

periods per week 

8 weeks 

5 lessons per fortnight  

Levels Phase 2 and 3 

 

Unit 1   

8 weeks 

(Sept  Oct, ) 

Unit 2 

8 weeks 

(Nov Dec) 

Unit 3 

8 weeks 

 (Jan-Feb, March) 

Unit 4 

8 weeks 

(April, May, June)  

Healthy life style  

 

Key concepts:  
Communication 

 

Related concepts: 

¶  Audience 

¶ Purpose 

 

Global contexts:  

Identities and 

relationships 

Statement of Inquiry:  

Students will understand that 

we differ in our lifestyle 
 

Inquiry  Questions:  

F : Is lifestyle important? , 

C : what is a lifestyle? , 

D : Is my lifestyle different 

from others? 

 

Tourism  

 

Key concepts:  

Communication 

 

 

Related concepts: 

¶ Audience 

¶ Word choice 

 

Global contexts:  

Identities and 

Relationships 

 

Statement of 

Inquiry:  
People travel for different 

purposes, and they add 

new knowledge to their 

life experience. 
Inquiry  Questions:  

F : Is travelling part of our 

life? , 

C : What is tourism? , 

D : How important is 

tourism? 

 

Shopping  

 

Key concepts:  

Connections  

 

 

Related concepts: 

¶ Meaning 

¶ Purpose 

 

Global contexts: 

Identities and relationships  

 

 

Statement of Inquiry:  
Shopping can vary greatly as 

characterised by daily routines and 

living conditions. Students will 

understand the importance of 

shopping skills through inquiry. 

Inquiry  Questions:  

D : Why do we shop? , 

C : what is the purpose of 

shopping? , 

F : what is shopping? 

 

Celebrities in the Arab world  

 

Key concepts:  

Connections  

 

 

Related concepts: 

¶ Accent 

¶ Meaning 

 

Global contexts: 

 Identities and relationships 

 

Statement of Inquiry:  

Celebrities are a part of individual 

and national identity and we may get 

influenced by them.. 

 

Inquiry  Questions:  

F : Name celebrities in Arab word? , 

C : What is a celebrity? , 

D : To what extent do you believe 

that celebrities can make good 

changes in our communities? 

Explain. 

 

 

Learning Expectations : 

Surdents will be engaged in interactive and often interrelated listening, speaking, reading, writing, 

viewing and interpreting activities.  As appropriate to their phase, students are expected to be able 

to:  

¶ Listen for specific purposes and respond to show understanding  
¶ Interpret visual text that is presented with spoken text  
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¶ Engage with the text by supporting opinion and personal response with evidence 
and examples from the text.  

¶ Read for specific purposes and respond to show understanding  
¶ Interpret visual text that is presented with written text  
¶ Engage with the text by supporting opinion and personal response with evidence 

and examples from the text.  
¶ Interact and communicate in various situations  
¶ Express thoughts, feelings, ideas, opinions and information in spoken and written 

form  
¶ Speak and write for specific purposes.  
¶ Organize thoughts, feelings, ideas, opinions and information in spoken and written 

form  
¶ Develop accuracy when speaking and writing in the target language. 

 

Assessments:  

- Three summative assessments per unit. 

- Ongoing formative assessments. 

Homework will be: 

¶ 30 minutes once per week - independent review of class-work. 

¶ 30 minutes per week ς completion of task. 
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Language B Phase 1   

Criterion  A:  Comprehending spoken and visual text 

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. identifies  minimal basic facts,  messages, main ideas and supporting  details   

ii.  has limited  awareness of  basic conventions  

iii.  engages minimally  with  the  spoken and visual text  by identifying  few  ideas, opinions and attitudes;  has difficulty  

making a personal response to  the  text.   

 

The student  shows limited  understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

3ð4  i. identifies  some basic facts,  messages, main ideas and supporting  details   

ii.  has some awareness of  basic conventions  

iii.  engages adequately  with  the  spoken and visual text  by identifying  some ideas, opinions and attitudes  and by making 

some personal response to  the  text.   

 

The student  shows some understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

5ð6  i. identifies  most basic facts,  messages, main ideas and supporting  details   

ii.  has considerable  awareness of  basic conventions  

iii.  engages considerably  with  the  spoken and visual text  by identifying  most ideas, opinions and attitudes  and by making a 

personal response to  the  text.   

 

The student  shows considerable  understanding  of  the  content,  contex t  and concepts  of  the  text  as a whole. 

7-8 i. clearly  identifies  basic facts,  messages, main ideas and supporting  details   

ii.  has excellent  awareness of  basic conventions  

iii.  engages thoroughly  with  the  spoken and visual text  by identifying  ideas, opinions and attitudes  and by making a personal 

response to  the  text.   

 

The student  shows thorough  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

 

 

Criterion  B: Comprehending written  and visual text  

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  
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1ð2  i. identifies  minimal basic facts,  messages, main ideas and supporting  details   

ii.  has limited  awareness of  basic aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages minimally  with  the  written  and visual text  by identifying  few  ideas, opinions and attit udes; has difficulty  

making a personal response to  the  text.   

 

The student  shows limited  understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

3ð4  i. identifies  some basic facts,  messages, main ideas and supporting  details   

ii.  has some awareness of  basic aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages adequately  with  the  written  and visual text  by identifying  some ideas, opinions and attitudes  and by making 

some personal response to  the  text.   

 

The studen t  shows some understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

5ð6  i. identifies  most basic facts,  messages, main ideas and supporting  details   

ii.  has considerable  awareness of  basic aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages considerably  with  the  written  and visual text  by identifying  most ideas, opinions and attitudes  and by making a 

personal response to  the  text.   

 

The student  shows considerable  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

7-8 i. clearly  identifies  basic facts,  messages, main ideas and supporting  details   

ii.  has excellent  awareness of  basic aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages thoroughly  with  the  written  and visual text  by identifying  ideas, opinions and attitudes  and by making a 

personal response to  the  text.   

 

The student  shows thorough  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

 

 

Criterion  C: Communicating in response to spoken, written  and visual text. 

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. makes limited  attempt  to  respond to  simple short  phrases and basic information  in spoken, written  and visual text;  

responses are often  inappropriate   

ii.  interacts  minimally  in simple and rehearsed  exchanges, using verbal  and non-verbal  language  

iii.  uses minimal basic phrases to  communicate ideas, feelings  and information  on a limited  range of  aspects  of  everyday  

topics   

iv. communicates with  a limited  sense of  audience.  

3ð4  i. responds to  simple short  phrases and basic information  in spoken, written  and visual text , though  some responses may 

be inappropriate   

ii.  interacts  to  some degree  in simple and rehearsed  exchanges, using verbal  and non-verbal  language  

iii.  uses some basic phrases to  communicate ideas, feelings  and information  on a limited  range of  aspects  of  everyday  

topics   

iv. communicates with  some sense of  audience.  

5ð6  i. responds appropriately  to  simple short  phrases and basic information  in spoken, written  and visual text   

ii.  interacts  considerably  in simple and rehearsed  exchanges, using verbal  and non-verbal  language  

iii.  uses basic phrases to  communicate ideas, feelings  and information  on some aspects  of  everyday  topics   

iv. communicates with  a considerable  sense of  audience. 
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7-8 i. responds in detail  and appropriately  to  simple short  phrases and basic information  in spoken, written  and visual text   

ii.  interacts  confidently  in simple and rehearsed  exchanges, using verbal  and non-verbal  language  

iii.  uses basic phrases effectively  to  communicate ideas, feelings  and information  on a variety  of  aspects  of  everyday  

topics   

iv. communicates with  an excellent  sense of  audience. 

 

 

Criterion  D: Using language in spoken and written  form 

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. has difficulty  to  write/speak  using a basic range of  vocabulary,  grammatical  structures  and conventions; when 

speaking, uses pronunciation  and intonation  with  many errors , making understanding  difficult   

ii.  organizes limited  basic information,  and basic cohesive devices are not  used  

iii.  makes minimal use of  language to  suit  the  context.   

3ð4  i  writes/speaks  using a basic range of  vocabulary,  grammatical  structures  and conventions, with  some inappropriate  

choices; when speaking, uses pronunciation  and intonation  with  some errors , some of  which make understanding  difficult   

ii.  organizes some basic information  and uses a limited  range of  basic cohesive devices, not  always appropriately   

iii.  uses language to  suit  the  context  to  some degree .  

5ð6   i. writes/speaks  making good use of  a basic range of  vocabulary, grammatical  structures  and conventions, generally  

accurately ; when speaking, uses pronunciation  and intonation  with  some errors , though  these  do not  interfere  with  

comprehensibility   

ii.  organizes basic information  and uses a limited  range of  basic cohesive devices accurately   

iii.  usually uses language to  suit  the  context.   

7ð8  i. writes/speaks  effectively  using a basic range of  vocabulary,  grammatical  structures  and conventions accurately ; when 

speaking, uses clear  pronunciation  and excellent  intonation,  making communication easy  

ii.  organizes basic information  clearly  and uses a range of  basic cohesive devices accurately   

iii.  uses language effectively  to  suit  the  context.  

 

 

 

Language B phase 2  

Criterion  A:  Comprehending spoken and visual text 

Achievement 

level  
Level descriptor  

0  The student does not reach a standard described by any of the descriptors below.  
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1ï2  i. shows minimal understanding of messages, main ideas and supporting details  
ii. has limited awareness of basic conventions  
iii. engages minimally with the spoken and visual text by identifying few ideas, opinions and attitudes; has difficulty making a 
personal response to the text.  
 

The student shows limited understanding of the content, context and concepts of the text as a whole.  

3ï4  i. shows some understanding of messages, main ideas and supporting details  

ii. has some awareness of basic conventions  

iii. engages adequately with the spoken and visual text by identifying some ideas, opinions and attitudes and by making some 
personal response to the text.  
 

The student shows some understanding of the content, context and concepts of the text as a whole.  

5ï6  i. shows considerable understanding of messages, main ideas and supporting details  

ii. has considerable awareness of basic conventions  
iii. engages considerably with the spoken and visual text by identifying most ideas, opinions and attitudes and by making a 
personal response to the text.  
 

The student shows considerable understanding of the content, context and concepts of the text as a whole. 

7-8 i. shows excellent understanding of messages, main ideas and supporting details  
ii. has excellent awareness of basic conventions  
iii. engages thoroughly with the spoken and visual text by identifying ideas, opinions and attitudes and by making a personal 
response to the text.  
 
The student shows thorough understanding of the content, context and concepts of the text as a whole. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Criterion  B: Comprehending written  and visual text  

Achievement 

level  
Level descriptor  

0  The student does not reach a standard described by any of the descriptors below.  
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1ï2  i. identifies minimal basic facts and main ideas but few supporting details; is not able to draw conclusions  

ii. has limited awareness of basic conventions including aspects of format and style, and authorôs purpose for writing  
iii. engages minimally with the written and visual text by identifying few ideas, opinions and attitudes; has difficulty making a 
personal response to the text.  
 
The student shows limited understanding of the content, context and concepts of the text as a whole.  

3ï4  i. identifies some basic facts, main ideas and supporting details; is not always able to draw conclusions  

ii. recognizes some basic conventions including aspects of format and style, and authorôs purpose for writing  
iii. engages adequately with the written and visual text by identifying some ideas, opinions and attitudes and by making some 
personal response to the text.  
 

The student shows some understanding of the content, context and concepts of the text as a whole.  

5ï6  i. identifies most basic facts, main ideas and supporting details, and draws conclusions  

ii. recognizes most basic conventions including aspects of format and style, and authorôs purpose for writing  
iii. engages considerably with the written and visual text by identifying most ideas, opinions and attitudes and by making a 
personal response to the text.  
 

The student shows considerable understanding of the content, context and concepts of the text as a whole. 

7-8 i. clearly identifies basic facts, main ideas and supporting details, and draws conclusions  
ii. clearly recognizes basic conventions including aspects of format and style, and authorôs purpose for 
writing  
iii. engages thoroughly with the written and visual text by identifying ideas, opinions and attitudes and by 
making a personal response to the text.  
 
The student shows thorough understanding of the content, context and concepts of the text as a whole. 

 

 

Criterion  C: Communicating in response to spoken, written  and visual text. 

Achievement level  Level descriptor  

0  The student does not reach a standard described by any of the descriptors below.  

1ï2  i. makes limited attempt to respond to simple short phrases or basic information in spoken, written and visual text; 

responses are often inappropriate  

ii. interacts minimally in basic structured exchanges  
iii. uses minimal phrases to communicate ideas, feelings and information in a limited range of familiar situations  
iv. communicates with a limited sense of audience.  

3ï4  i. responds to simple short phrases and some basic information in spoken, written and visual text, though some 

responses may be inappropriate  

ii. interacts to some degree in basic structured exchanges  
iii. uses some phrases to communicate ideas, feelings and information in a limited range of familiar situations; ideas are 
not always relevant or detailed  
iv. communicates with some sense of audience.  

5ï6  i. responds appropriately to simple short phrases and basic information in spoken, written and visual text  

ii. interacts considerably in basic structured exchanges  
iii. uses phrases to communicate ideas, feelings and information in some familiar situations; ideas are relevant and 
detailed  
iv. communicates with a considerable sense of audience. 
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7-8 i. responds in detail and appropriately to simple short phrases and basic information in spoken, written and visual text  
ii. interacts confidently in basic structured exchanges  
iii. uses phrases effectively to communicate ideas, feelings and information in a variety of familiar situations; ideas are 
relevant, detailed and include examples  
iv. communicates with an excellent sense of audience. 

 

 

Criterion  D: Using language in spoken and written  form 

Achievement 

level  
Level descriptor  

0  The student does not reach a standard described by any of the descriptors below.  

1ï2  i. has difficulty to write/speak using a basic range of vocabulary, grammatical structures and conventions; when speaking, 

uses pronunciation and intonation with many errors, making understanding difficult  

ii. organizes limited basic information and ideas, and basic cohesive devices are not used  
iii. makes minimal use of language to suit the context.  

3ï4  i. writes/speaks using a basic range of vocabulary, grammatical structures and conventions, with some inappropriate choices; 

when speaking, uses pronunciation and intonation with some errors, some of which make understanding difficult  

ii. organizes some basic information and ideas, and uses a limited range of basic cohesive devices, not always appropriately  
iii. uses language to suit the context to some degree.  

5ï6  i. writes/speaks making good use of a basic range of vocabulary, grammatical structures and conventions, generally 

accurately; when speaking, uses pronunciation and intonation with some errors, though these do not interfere with 

comprehensibility  

ii. organizes basic information and ideas well, and uses a limited range of basic cohesive devices accurately  
iii. usually uses language to suit the context. 

7-8 i. writes/speaks effectively using a basic range of vocabulary, grammatical structures and conventions accurately; occasional 
errors do not interfere with communication. When speaking, uses clear pronunciation and excellent intonation, making 
communication easy  
ii. organizes basic information and ideas clearly, and uses a range of basic cohesive devices accurately; there is a logical 
structure and cohesive devices add clarity to the message  
iii. uses language effectively to suit the context. 

 

 

Language B phase 3  

Criterion  A:  Comprehending spoken and visual text 

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  
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1ð2  i. shows minimal understanding  of  information,  main ideas and supporting  details,  and is not  able to  draw conclusions  

ii.  has limited  understanding  of  conventions  

iii.  engages minimally  with  the  spoken and visual text  by identifying  few  ideas, opinions and attitudes;  has difficulty  

making a response to  the  text  based on personal experiences  and opinions.  

 

The student  shows limited  understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

3ð4  i. shows some understanding  of  information,  main ideas and supporting  details,  and draws some conclusions  

ii.  has some understanding  of  conventions  

iii.  engages adequately  with  the  spoken and visual text  by identifying  some ideas, opinions and attitudes  and by making 

some response to  the  text  based on personal experiences  and opinions.  

 

The student  shows some understandi ng of  the  content,  context  and concepts  of  the  text  as a whole. 

5-6 i. shows considerable  understanding  of  information,  main ideas and supporting  details,  and draws conclusions  

ii.  has considerable  understanding  of  conventions  

iii.  engages considerably  with  the  spoken and visual text  by identifying  most ideas, opinions and attitudes  and by 

making a response to  the  text  based on personal experiences  and opinions.  

 

The student  shows considerable  understanding  of  the  content,  context  and concepts  of  the  te xt  as a whole.  

7-8 i. shows excellent  understanding  of  information,  main ideas and supporting  details,  and draws conclusions  

ii.  has excellent  understanding  of  conventions  

iii.  engages thoroughly  with  the  spoken and visual text  by identifying  ideas, opinions and attitudes  and by making a 

response to  the  text  based on personal experiences  and opinions.  

 

The student  shows thorough  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

 

 

Criterion  B: Comprehending written  and visual text  

Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. shows minimal understanding  of  information,  main ideas and supporting  details,  and is not  able to  draw conclusions  

ii.  has limited  understanding  of  basic conventions including aspects  of  format  and style,  and authorõs purpose for  

writing   

iii.  engages minimally  with  th e written  and visual text  by identifying  few  ideas, opinions and attitudes;  has difficulty  

making a response to  the  text  based on personal experiences  and opinions.  

 

The student  shows limited  understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  

3ð4  i. shows some understanding  of  information,  main ideas and supporting  details,  and draws some conclusions  

ii.  understands  some basic conventions including aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages adequately  with  the  written  and visual text  by identifying  some ideas, opinions and attitudes  and by making 

some response to  the  text  based on personal experiences  and opinions.  

 

The student  shows some understanding  of  the  content,  context  and concepts  of  the  text  as a whole.  
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5ð6  i. shows considerable  understanding  of  information,  main ideas and supporting  details,  and draws conclusions  

ii.  understands  most basic conventions including aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages considerably  with  the  written  and visual text  by identifying  most ideas, opinions and attitudes  and by 

making a response to  the  text  based on personal experiences  and opinions.  

 

The student  shows considerable  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

7-8 i. shows excellent  understanding  of  information,  main ideas and supporting  details,  and draws conclusions  

ii.  clearly  understands  basic conventions including aspects  of  format  and style,  and authorõs purpose for  writing   

iii.  engages thoroughly  with  the  written  and visual text  by identifying  ideas, opinions and attitudes  and by making a 

response to  the  text  based on personal experiences  and opinions.  

 

The student  shows thorough  understanding  of  the  content,  context  and concepts  of  the  text  as a whole. 

 

Criterion  C: Communicating in response to spoken, written  and visual text. 

Achievement  level  Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. makes limited  attempt  to  respond to  spoken, written  and visual text;  responses are often  inappropriate   

ii.  interacts  minimally  in rehearsed  and unrehearsed  exchanges  

iii.  expresses  few  ideas and feelings  and communicates minimal information  in familiar  and some unfamiliar  

situations   

iv. communicates with  a limited  sense of  audience and purpose.  

3ð4  i. responds to  spoken, written  and visual text,  though  some responses may be inappropriate   

ii.  interacts  to  some degree  in rehearsed  and unrehearsed  exchanges  

iii.  expresses  some ideas and feelings  and communicates some information  in familiar  and some unfamiliar  

situations;  ideas are not  always relevant  or  detailed   

iv. communicates with  some sense of  audience and purpose.  

5ð6  i. responds appropriately  to  spoken, written  and visual text   

ii.  interacts  considerably  in rehearsed  and unrehearsed  exchanges  

iii.  expresses  ideas and feelings  and communicates information  in familiar  and some unfamiliar  situations;  ideas 

are relevant  and detailed   

iv. communicates with  a considerable  sense of  audience and purpose.  

7ð8  i. responds in detail  and appropriately  t o spoken, written  and visual text   

ii.  interacts  confidently  in rehearsed  and unrehearsed  exchanges  

iii.  effectively  expresses  a wide range of  ideas and feelings  and communicates information  in familiar  and 

some unfamiliar  situations;  ideas are relevant  and opinions are supported  by examples and illustrations   

iv. communicates with  an excellent  sense of  audience and purpose. 

 

 

Criterion  D: Using language in spoken and written  form 
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Achievement  

level  
Level descriptor   

0  The student  does not  reach  a standard  described  by any of  the  descriptors  below.  

1ð2  i. has difficulty  to  write/speak  using a basic range of  vocabulary,  grammatical  structures  and conventions; when 

speaking, uses pronunciation  and intonation  with  many errors , making understanding  difficult   

ii.  organizes limited  information  and ideas, and basic cohesive devices are not  used  

iii.  makes minimal use of  language to  suit  the  context.   

3ð4  i. writes/speaks  using a basic range of  vocabulary,  grammatical  structure s and conventions, with  some 

inappropriate  choices; when speaking, uses pronunciation  and intonation  with  some errors , some of  which make 

understanding  difficult   

ii.  organizes some information  and ideas, and uses a limited  range of  basic cohesive devices, not  always 

appropriately   

iii.  uses language to  suit  the  context  to  some degree .  

5ð6  i. writes/speaks  making good use of  a basic range of  vocabulary,  grammatical  structures  and conventions, generally  

accurately ; when speaking, uses pronunciation  and intonation  with  some errors , though  these  do not  interfere  with  

comprehensibility   

ii.  organizes information  and ideas well, and uses a limited  range of  basic cohesive devices accurately   

iii.  usually uses language t o suit  the  context.  

7-8 i. writes/speaks  effectively  using a basic range of  vocabulary,  grammatical  structures  and conventions accurately ; 

occasional errors  do not  interfere  with  communication. When speaking, uses clear  pronunciation  and excellent  

intonation,  making communication easy  

ii.  organizes information  and ideas clearly , and uses a range of  basic cohesive devices accurately;  there  is a logical  

structure  and cohesive devices add clarity  to  the  message  

iii.  uses language effectively  to  suit  the  context.  
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Mathematics 

 
MYP Mathematics aspires to enable students to develop a positive attitude toward the continued 
learning of mathematics, appreciate the usefulness, power and beauty of mathematics, and recognize its 
relationship with other disciplines and with everyday life.  By approaching mathematics through the MYP 
Areas of Interactions and interdisciplinary work with other subjects, maths students will focus on 
international dimensions of mathematics and its varied and historical perspectives, gain knowledge and 
develop understanding of mathematical concepts, and develop the ability to communicate maths with 
appropriate symbols and language. 
 
Grade 9 Standard Mathematics: 
This course is designed to give students a solid foundation and good grasp of the fundamental ideas 
within each of the topics covered in Grade 9 Maths.  In Grades 9 and 10, students will be mastering the 
skills and concepts which were introduced and practiced during the first three years of the MYP.  The 
topics will be accessible to all students who demonstrate an interest in Mathematics and a willingness to 
challenge themselves.   Successful completion of this course should prepare students for the Diploma 
Programme Mathematics Standard Level or Mathematical Studies Standard Level.  
For 2014-2015 we have introduced a Foundation class.  This will be smaller in size and will give students, 
who have found the first three years of MYP to be particularly challenging, an opportunity to work (at a 
slightly less demanding pace) on strengthening their basic skills and focus on additional questions at and 
just above their level, thus better preparing them for Mathematical Studies when they reach the Diploma 
Programme. 
 
Grade 9 Extended Mathematics: 
This course is designed to challenge and enlighten those students who have demonstrated a particular 
flare for the subject.   The pacing and depth of the topics will be accelerated and well suited to those 
students who are highly able or are very motivated in terms of effort and work completion.  The units will 
be covering the same concepts as the Standard Mathematics classes, but with an enhanced focus on 
deep mathematical thinking.  In particular, Trigonometry, Coordinate Geometry and Exponents & Surds 
will be greatly extended.  Successful completion of this course (at the end of Grade 10) should prepare 
students for the Diploma Programme Maths Higher Level or Maths Standard Level. 
 
This year we shall also be placing additional emphasis on preparing students for the International 
Benchmark Tests (IBT).  These take place in November each year and this is wŀƘŀΩǎ second year of 
participating in the IBT.  {ǘǳŘŜƴǘǎΩ performance in these assessments gives them an opportunity to see 
how they compare with other students internationally as well as with their peers at Raha.  The 4 strands 
of Chance and Data, Measurement, Number and Space fit  reasonably well with the skills and objectives in 
the MYP curriculum plans.  For this reason we shall be integrating the IBT with the MYP in a way which 
gives our students the best possible mathematics experience, developing certain fundamental skills which 
might not necessarily be directly addressed or assessed in the MYP, but which are nonetheless very 
valuable for the ǎǘǳŘŜƴǘǎΩ mathematical development. 
 

Aims 

The aims of teaching and learning mathematics are to encourage and enable students to: 
 

Recognise that mathematics permeates the world around us; Appreciate the usefulness, power and 
beauty of mathematics enjoy mathematics and develop patience and persistence when solving problems; 
Understand and be able to use the language, symbols and notation of mathematics; Develop 
mathematical curiosity and use inductive and deductive reasoning when solving problems; Become 
confident in using mathematics to analyse and solve problems both in school and in real-life situations; 
Develop the knowledge, skills and attitudes necessary to pursue further studies in mathematics; Develop 
abstract, logical and critical thinking and the ability to reflect critically upon their work. 
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Assessment Criteria 
 

Achievement level 
 
Criterion A: Knowing & Understanding Criterion B: Investigating Patterns 

 
0 

The student does not reach a 

standard described by any of the 

descriptors below. 

The student does not reach a 

standard  described by any of the 

descriptors below. 
 
 
 

 
1ï

2 

The student is able to: 
 
i.         select appropriate mathematics when 

solving simple problems in familiar 

situations 

ii.        apply the selected mathematics 

successfully when solving these 

problems 

iii.       generally solve these problems correctly. 

The student is able to: 

i.  apply, with teacher support, mathematical 
problem-solving techniques to discover simple 
patterns 

ii.  state predictions consistent with patterns. 

 
 
 

 
3ï

4 

The student is able to: 
 
i.         select appropriate mathematics when 

solving more complex problems in familiar 

situations 

ii.        apply the selected mathematics 

successfully when solving these 

problems 

iii.       generally solve these problems correctly. 

The student is able to: 

i.  apply mathematical problem-solving 
techniques to discover simple patterns 

ii.  suggest general rules consistent with findings. 

 
 
 

 
5ï

6 

The student is able to: 
 
i.         select appropriate mathematics when 

solving challenging problems in familiar 

situations 

ii.        apply the selected mathematics 

successfully when solving these 

problems 

iii.       generally solve these problems correctly. 

The student is able to: 

i.  select and apply mathematical problem-solving 
techniques to discover complex patterns 

ii.  describe patterns as general rules consistent 
with findings 

iii.  verify the validity of these general rules. 
 
 
 

 
7ï

8 

The student is able to: 
 
i.         select appropriate mathematics when 

solving challenging problems in both 

familiar and unfamiliar situations 

ii.        apply the selected mathematics 

successfully when solving these 

problems 

iii.       generally solve these problems correctly. 

The student is able to: 

i.  select and apply mathematical problem-solving 
techniques to discover complex patterns 

ii.  describe patterns as general rules consistent 
with correct findings 

iii.  prove, or verify and justify, these general 
rules 
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Achievement 
Level 

Criterion C: Communicating Criterion D: Applying Mathematics in Real Life Contexts 

0 The student does not reach a standard described by 

any of the descriptors below. 
The student does not reach a standard described by any 

of the descriptors below. 

1-2 

The student is able to: 

i.  use limited mathematical language 

ii.  use limited forms of mathematical 
representation to present information 

iii.  communicate through lines of reasoning that 
are difficult to interpret. 

The student is able to: 

i.  identify some of the elements of the authentic real-life 
situation 

ii.  apply mathematical strategies to find a solution to 
the authentic real-life situation, with limited success. 

3-4 

The student is able to: 

i.  use some appropriate mathematical language 

ii.  use appropriate forms of mathematical 
representation to present information adequately 

iii.  communicate through lines of reasoning that 
are complete 

iv.  adequately organize information using a logical 
structure. 

The student is able to: 

i.  identify the relevant elements of the authentic real-
life situation 

ii.  select, with some success, adequate mathematical 
strategies to model the authentic real-life situation 

iii.  apply mathematical strategies to reach a solution to 
the authentic real-life situation 

iv.  discuss whether the solution makes sense in the 
context of the authentic real-life situation. 

5-6 

The student is able to: 

i.  usually use appropriate mathematical language 

ii.  usually use appropriate forms of mathematical 
representation to present 

information correctly 

iii.  usually move between different forms of 
mathematical representation 

iv.  communicate through lines of reasoning that 
are complete and coherent 

v.  present work that is usually organized using a 
logical structure. 

The student is able to: 

i.  identify the relevant elements of the authentic real-
life situation 

ii.  select adequate mathematical strategies to model the 
authentic real-life situation 

iii.  apply the selected mathematical strategies to reach a 
valid solution to the authentic real-life situation 

iv.  explain the degree of accuracy of the solution 

v.  explain whether the solution makes sense in the 
context of the authentic real-life situation.  

7-8 

The student is able to: 

i.  consistently use appropriate mathematical 
language 

ii.  use appropriate forms of mathematical 
representation to consistently present information 
correctly 

iii.  move effectively between different forms of 
mathematical representation 

iv.  communicate through lines of reasoning that 
are complete, coherent and concise 

v.  present work that is consistently organized 
using a logical structure.  

The student is able to: 

i.identify the relevant elements of the authentic real-life 
situation 

ii.select appropriate mathematical strategies to model the 
authentic real-life situation 

iii.apply the selected mathematical strategies to reach a 
correct solution to the authentic real-life situation 

iv.justify the degree of accuracy of the solution 

v.justify whether the solution makes sense in the context of 
the authentic real-life situation. 
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Unit 
no. 

Unit Name 
Skills  

 

1 
Algebraic Expressions, 
Products & Factorising  

¶ Add, Subtract, Multiply, and Divide algebraic fractions 
¶ Using FOIL with binomial products 
¶ Multiplying special products (perfect square and the difference of 2 

squares) 
¶ Factorise using common factors 
¶ Factorise by grouping in pairs 
¶ Factorise using the difference of two squares 
¶ Factorise quadratic trinomials  
¶ Factorise further quadratic trinomials 
¶ Factorise miscellaneous types 
¶ Simplify algebraic fractions 

2 
Linear & Simultaneous 

Equations, & 
Coordinate Geometry  

¶ Solve equations with grouping symbols, fractions 
¶ Solve real-life problems using equations 
¶ Solve inequalities 
¶ Use substitution to evaluate the subject 
¶ Solve problems using formulae 
¶ Calculate the distance between two points on the coordinate axes 

(IBT/Calculate with speed, distance and time; with ratio scales and maps; and 

with Pythagoras' Theorem in two dimensions.) 

¶ Calculate the midpoint of an interval on the coordinate axes 

¶ Calculate the gradient of a line on the coordinate axes 

¶ Construct the graph of a line given its equation (IBT/Match a graph to a given 

linear or quadratic rule.) 

¶ Apply the gradient-intercept form of a straight line: cmxy +=  

¶ Find the equation of a straight line given a point on the line and its gradient 

¶ Find the equation of a straight line given two points on the line 

¶ Understand and apply the rules for parallel and perpendicular lines on the 

coordinate axes 

¶ Graph inequalities on the coordinate axes 

¶ Solve simultaneous equations graphically and algebraically 

¶ Use simultaneous equations to solve problems 

3 Exponents & Surds 

¶ Use the index laws 
¶ Perform operations with negative and fractional indices 
¶ Convert between basic and scientific notation 
¶ Identify numbers as rational or irrational 
¶ Simplify, add, subtract, multiply, and divide surds (IBT/ Simplify, calculate 

and estimate numerical surd expressions.) 

¶ Rationalize the denominator 
¶ Use all of the above to solve real-life problems 

4 Trigonometry  

¶ Find unknown sides and angles using the trigonometric ratios 
¶ Solve problems involving angles of elevation and depression 
¶ Solve problems involving more than 1 triangle 
¶ Use the Pythagorean Theorem to solve problems (IBT/ Calculate with ratio 

scales and map; and with Pythagoras' Theorem in two dimensions.) 

¶ Find exact values (without a calculator) using the special angles (30, 45, 60) 
¶ Solve problems involving bearings 

5 
Sets, Venn Diagrams & 

Probability  

¶ Shading Venn diagrams 
¶ Use a Venn Diagram to solve real-life problems 
¶ Use tree diagrams, two-way tables, Venn Diagrams and sample spaces to 

calculate probabilities 

¶ Recognise dependent vs independent events 

¶ Calculate the experimental probability (relative frequency) of an event 
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¶ Simulations 

 

 

Extended Mathematics: 
 

 

Unit 
no. 

Unit Name Skills  

1 
 

 
Gr 9 

book: 
Ch. 4 
Ch. 7 

 
Gr 10 
book: 
Ch. 3 

Ex. 3:01 
Ch. 4 

Ex. 4:01 
Ex. 4:02 

Algebraic 
Expressions, 
Products & 

Factorising , Solving 
Quadratics  

¶ Perform generalized arithmetic 
¶ Simplify algebraic expressions  
¶ Use substitution with algebraic expressions 
¶ Add, Subtract, Multiply, and divide algebraic fractions 
¶ Simplifying Expressions with grouping symbols 
¶ Simplify algebraic fractions 
¶ Using FOIL with binomial products (including surds) 
¶ Multiplying special products (perfect square and the difference of 2 squares) 
¶ Factorise using common factors;  Factorise by grouping in pairs 
¶ Factorise using the difference of two squares 
¶ Factorise quadratic trinomials;  Factorise further quadratic trinomials 
¶ Solve factorable quadratic equations of the type  ὥὼ ὦὼ ὧ π  (not quadratic 

formula)  
¶ Introduce basic parabolae and relate solutions of quadratic equations to roots/x-

intercepts 
¶ Use  ὼ ὦȾςὥ to find the axis of symmetry and vertex, hence sketch  ώ ὥὼ ὦὼὧ 

2 
 

Gr 9 
book: 
Ch. 6 
Ch. 8 
Ch. 9 

 
Gr 10 
book: 
Ch. 5 

Ex. 5:01 
 

Linear & 
Simultaneous 

Equations,   
Coordinate Geometry  

¶ Solve linear equations 
¶ Solve equations with fractions and grouping symbols 
¶ Solve problems using equations 
¶ Solve inequalities and graph on number line (no 2D graphs) 
¶ Use formulae when evaluating the subject 
¶ Use formulae arising from substitution  
¶ Solve literal/word  equations 
¶ Solve problems using formulae 
¶ Calculate the distance between two points on the coordinate axes 

¶ Calculate the midpoint of an interval on the coordinate axes 

¶ Calculate the gradient of a line on the coordinate axes 

¶ Construct the graph of a line given its equation 

¶ Apply the gradient-intercept form of a straight line:  ώ άὼ ὧ 

¶ Find the equation of a line given a point on the line and its gradient:  ώ ώ άὼ ὼ  

¶ Find the equation of a straight line given two points on the line  

¶ Understand and apply the rules for parallel and perpendicular lines on the coordinate axes 

¶ Solve simultaneous equations graphically and algebraically 

¶ Use simultaneous equations to solve problems 

¶ Find intercepts of Parabolae and straight lines 

¶ Graph and manipulate Parabolae of the type  ώ ὥὼ Ὤ Ὧ 

3 
 

Gr 9 
book: 
Ch. 5 

Exponents, Surds, 
Functions & Logs 

¶ Use the Index Laws 
¶ Perform operations with negative and fractional indices 
¶ Convert between basic and Scientific Notation 
¶ Identify numbers as rational or irrational 
¶ Simplify, Add, Subtract, Multiply, and Divide Surds 
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Gr 10 
book: 
Ch. 8 

 

¶ Rationalize the denominator, including quadratic rationalising 
¶ Use all of the above to solve real-life problems 

¶ Introduce function notation and graphs, and substitute numbers into functions 

¶ Work out inverse functions algebraically and graph as reflection in the line ώ ὼ 

¶ Introduce basic log rules 

¶ Solve equations involving logs 

 

4 
 

Gr 9 
book: 
Ch. 13 

 
Gr 10 
book: 
Ch. 12 

Trigonometry  

 
¶ Find unknown sides and angles using the Trig ratios, SOHCAHTOA and Pythagoras 
¶ Solve problems involving angles of elevation and depression; 
¶ Sine rule, Cosine rule and Area rule for non-right angled triangles; 
¶ Solve problems involving bearings (using cosine rule); 
¶ Solve problems involving more than 1 triangle; 
¶ Find exact values (no calculator) using the special tri angles (30, 45, 60); 
¶ CAST Diagrams and sin, cos tan graphs 0 ɀ 360 degrees 

 

5 
 

Gr 9 
book: 
Ch. 16 

 
Gr 10 
book: 
Ch. 16 

 

Venn Diagrams & 
Probability  

¶ 2-way and 3-way Venn diagrams (relating to probability not set theory) 
¶ Use a Venn Diagram to solve real-life problems 
¶ Use tree diagrams, two-way tables, Venn Diagrams and sample spaces to calculate 

probabilities 

¶ Recognise dependent vs independent events  
¶ Mutually exclusive and independent events 
¶ Conditional probability  
¶ Calculate the experimental probability (relative frequency) of an event 

¶ Simulations 
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Physical Health Education 
 
At Raha International School the MYP physical and health education aims to empower students to 
understand and appreciate the value of being physically active and develop the motivation for making 
healthy life choices. To this end, physical and health education courses foster the development of 
knowledge, skills and attitudes that will contribute to a ǎǘǳŘŜƴǘΩǎ balanced and healthy lifestyle. Through 
opportunities for active learning, courses in this subject group embody and promote the holistic nature of 
well-being. Students engaged in physical and health education will explore a variety of concepts that help 
foster an awareness of physical development and health perspectives, empowering them to make 
informed decisions and promoting positive social interaction.  
Physical and health education focuses on both learning about and learning through physical activity. In 
order to develop authentic skills and understanding in PHE, students will experience community sporting 
events, exploration of games, adventure challenge and athletic activities as well as create and perform 
movement sequences that will contribute to the education of the whole person and prepare the student 
for a physically, emotionally and socially healthy life.  
 
 
PE in the MYP has been grouped into the following strands: 

Å Games (invasion, net & wall, target, striking & fielding) 

Å Lifestyle Activities 

Å Aesthetic Activities 

Å Athletic Activities (Swimming) 

Å Health 
 
The aims of MYP physical and health education are to encourage and enable students to:  
 
ω use inquiry to explore physical and health education concepts  

ω participate effectively in a variety of contexts  

ω understand the value of physical activity  

ω achieve and maintain a healthy lifestyle  

ω collaborate and communicate effectively  

ω build positive relationships and demonstrate social responsibility  

ω reflect on their learning experiences.  
 
 

Å the skills and understanding necessary to participate successfully in a variety of physical 
activities, for example, learning, practising, refining, adapting, thinking, interacting 

Assessment 

The following assessment criteria have been established by the IBO for Physical Health Education in the Middle 

Years Programme.  

 

Criterion A Knowing & Understanding Maximum 8 

Criterion B Planning for performance Maximum 8 
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Criterion C Applying and performing Maximum 8 

Criterion D Reflecting & improving 
performance 

Maximum 8 

 

 

  

Course Name Physical Health Education 

Grade Level Grade 9 

Length of course 
periods per week 

2 semesters  
2 lessons per week 

Prerequisite None 

 
 
 

Unit title   Global Context  Statement of Inquiry  

Athletics  
(boys)  

Scientific  and technical  
innovation  ɀ how humans 
use their  understanding  of 

scientific  principles  

Changes in  technique  determine  
the outcomes of motion  

Badminton  Personal  and Cultural  
Expression  

Shot selection  choices increase  
with  control  of court  space 

Basketball  Orientation  in  Time  and 
Space 

Investigating  and reflecting  on 
performances  creates new 

perspectives  

Football  
(girls)  

Personal  and Cultural  
Expression  

Creating  space requires  effective  
offensive  and defensive  movement  

patterns  

Movement  
(Yoga) 

Identities  and relationships  A balanced state of mind  and body  
creates a positive  impact  on the 

control  of movements  

Swimming /  
Analysis  of 
personal  
Fitness 

Identities  and relationships  ɀ 
personal  health  

Body systems adapt  to changing 
training  methods  

 
 

 

 

Overall Student Learning Objectives ς Physical Health Education 
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 A. 
Knowing and understanding  

In order to reach the aims of physical and health education, students 
should be able to: 
  
Å explain physical health education factual, procedural and 

conceptual knowledge  

Å apply physical and health education knowledge to analyse issues 
and solve problems set in familiar and unfamiliar situations  

Å apply physical and health terminology effectively to 
communicate understanding.  

B.  
Planning for performance 

Students through inquiry design, analyse, evaluate and perform a plan in 
order to improve performance in physical and health education.  
 
In order to reach the aims of physical and health education, students 
should be able to:  
 
Å design, explain and justify plans to improve physical 

performance and health  

Å analyse and evaluate the effectiveness of a plan based on the 
outcome.  

C.  
Applying and performing 

Students develop and apply practical skills, techniques, strategies and 
movement concepts through their participation in a variety of physical 
activities. 
 
In order to reach the aims of physical and health education, students 
should be able to:  
 
Å demonstrate and apply a range of skills and techniques 

effectively  

Å demonstrate and apply a range of strategies and movement 
concepts  

Å analyse and apply information to perform effectively.  

D. 
Reflecting and  
improving performance 

Students enhance their personal and social development, set goals, take 
responsible action and reflect on their performance and the 
performance of others.  
 
In order to reach the aims of physical and health education, students 
should be able to: 
  
Å explain and demonstrate strategies that enhance interpersonal 

skills  

Å develop goals and apply strategies to enhance performance  

Å analyse and evaluate performance.  
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Grade 9 
Criterion A: Knowing and understanding  
Maximum: 8  
At the end of grade 9 , students should be able to:  
i. explain physical health education factual, procedural and conceptual knowledge  

ii.  apply physical and health education knowledge to analyse issues and solve problems set in familiar and unfamiliar 
situations  

iii.  apply physical and health terminology effectively to communicate understanding.  

 

 
 

0 The student does not reach a standard described by any of the descriptors below.  
 
1-2 The student:  
 
i. states physical and health education factual, procedural and conceptual knowledge  
ii.  applies physical and health education knowledge to investigate issues and suggest solutions to problems set in 

familiar situations  
iii.  applies physical and health terminology to communicate understanding with limited success.  

 

3-4 The student:  

 
i. outlines physical and health education factual, procedural and conceptual knowledge  
ii.  applies physical and health education knowledge to analyse issues and to solve problems set in familiar situations  
iii.  applies physical and health terminology to communicate understanding.  

 

5-6  The student:  

 
i. identifies physical and health education factual, procedural and conceptual knowledge  
ii.  applies physical and health education knowledge to analyse issues to solve problems set in familiar and unfamiliar 

situations  
iii.  applies physical and health terminology consistently to communicate understanding.  

 

7-8 The student:  

 
i. explains physical and health education factual, procedural and conceptual knowledge  
ii.  applies physical and health education knowledge to analyse complex issues to solve complex problems set in familiar 

and unfamiliar situations  
iii.  applies physical and health terminology consistently and effectively to communicate understanding.  

 
Notes for criterion A  

 
Å Criterion A must be assessed in non-performance/non-playing situations.  
Å Criterion A can be assessed only through written or oral tasks.  

 

 

Criterion B: Planning for performance  
Maximum: 8 
  
At the end of grade 9, students should be able to:  
i. design, explain and justify plans to improve physical performance and health  

ii.  analyse and evaluate the effectiveness of a plan based on the outcome.  
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0 The student does not reach a standard described by any of the descriptors below.  
 

 
1-2 The student:  
 
i. constructs and outlines a plan to improve physical performance or health  
ii.  outlines the effectiveness of a plan based on the outcome.  

 

3-4 The student:  

 
i. constructs and describes a plan to improve physical performance or health  
ii.  explains the effectiveness of a plan based on the outcome.  

 

5-6  The student:  

 
i. designs and explains a plan to improve physical performance or health  
ii.  analyses the effectiveness of a plan based on the outcome.  

 

7-8 The student:  

 
i. designs, explains and justifies a plan to improve physical performance or health  
ii.  analyses and evaluates the effectiveness of a plan based on the outcome.  

 

 

Criterion C: Applying and performing  
Maximum: 8  
 
At the end of grade 9, students should be able to:  
i. Demonstrate and apply a range of skills and techniques effectively  

ii.  demonstrate and apply a range of strategies and movement concepts  

iii.  analyse and apply information to perform effectively.  

 
 
0 The student does not reach a standard described by any of the descriptors below.  
 
1-2 The student:  
 
i. demonstrates and applies skills and techniques with limited success  
ii.  demonstrates and applies strategies and movement concepts with limited success  
iii.  Recalls information to perform.  

 

3-4 The student:  

 
i. demonstrates and applies skills and techniques  
ii.  demonstrates and applies strategies and movement concepts  
iii.  identifies and applies information to perform.  

 

5-6  The student:  

 
i. demonstrates and applies a range of skills and techniques  
ii.  demonstrates and applies a range of strategies and movement concepts  
iii.  analyses and applies information to perform.  

 

7-8 The student:  

 
i. demonstrates and applies a range of complex skills and techniques  
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ii.  demonstrates and applies a range of complex strategies and movement concepts  
iii.  analyses and applies information to perform effectively.  

 

 
 
 

Notes for criterion C  

 
Å Criterion C must be assessed in performance/playing situations.  

Criterion D: Reflecting and improving performance  
Maximum: 8  
 
At the end of grade 9, students should be able to:  
i. explain and demonstrate strategies to enhance interpersonal skills  

ii.  develop goals and apply strategies to enhance performance  

iii.  analyse and evaluate performance.  

 

Achievement level Level descriptor 

0 The student does not reach a standard described by any of the 
descriptors below.  

 
 

1-2 

The student:  
 
i. identifies and demonstrates strategies to enhance interpersonal skills  
ii.  identifies goals to enhance performance  
iii.  outlines and summarizes performance.  

 
 
 

3-4 

The student:  
 
i. outlines and demonstrates strategies to enhance interpersonal skills  
ii.  outlines goals and applies strategies to enhance performance  
iii.  describes and summarizes performance.  

 
 
 

5-6  

The student:  
 
i. describes and demonstrates strategies to enhance interpersonal skills  
ii.  explains goals and applies strategies to enhance performance  
iii.  explains and evaluates performance.  

 
 

7-8 

The student:  
 
i. explains and demonstrates strategies to enhance interpersonal skills  
ii.  develops goals and applies strategies to enhance performance  
iii.  analyses and evaluates performance.  
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Science 
 

The MYP science course aspires to develop scientific, informed, responsible individuals who can think critically and 

make informed choices about themselves, the environment and society. The MYP sciences curriculum aims to build 

on what students learn and do in the PYP and other student centred programmes of primary education. By 

approaching science through interdisciplinary work with other subjects, science students will  focus on drawing 

connections between their studies, current developments in science and technology and their applications to society 

and the world. Students are encouraged to investigate science by formulating their own questions and finding answers 

to those questions, including through research and experimentation. MYP sciences also helps to prepare students for 

overall success in the IB Diploma Programme.  

Aims 

The aims of all MYP subjects state what a teacher may expect to teach and what a student may 

expect to experience and learn. These aims suggest how the student may be changed by the learning 

experience.  

The aims of MYP sciences are to encourage and enable students to:  

Å understand and appreciate science and its implications 

Å consider science as a human endeavour with benefits and limitations 

Å cultivate analytical, inquiring and flexible minds that pose questions, solve problems,     

         construct explanations and judge arguments 

Å develop skills to design and perform investigations, evaluate evidence and reach 
conclusions 

Å build an awareness of the need to effectively collaborate and communicate 

Å apply language skills and knowledge in a variety of real-life contexts 

Å develop sensitivity towards the living and non-living environments 

Å reflect on learning experiences and make informed choices. 

 

 

 

Course Name Science 

Grade Level Grade 9- MYP 4 

Length of course 

periods per week 

1 year 

4 periods a week 

Prerequisite Grade 8 Science 
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Overall Student Learning 

Expectations. 

 

Organic Chemistry  and 
the Atmosphere  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Organic Chemistry  and the Atmosphere  
 
Review the structure and trends in the periodic table 
 
Review the difference between ionic and covalent 
bonding (Lewis Structures). 
 
Distinguish between simple molecular covalent and 
giant covalent molecular (including basic physical and 
chemical properties of each). 
 
Explain intermolecular and intramolecular forces and 
how they differ  between ionic and covalent 
substances. 
 
Distinguish between pure substances and mixtures 
(impure substances). 
 
Describe types of mixtures ɀ solutions, oils, alloys, 
emulsions. 
 
Understand separation techniques including filtration,  
distillation  (including crude oil separation) and 
chromatography. 
 
Explain the term organic chemistry. 
Apply IUPAC naming and classification for Alkanes, 
Alkenes (unsaturated), Alcohols, Carboxylic Acids and 
Esters. 
 
Present the displayed formulae (structural  formulae) 
and molecular formulae for the first  8 linear alkanes. 
 
Explain what is meant by a homologous series of 
organic compounds. 
 
Describe and explain the trend in the boiling points of 
the alkanes 
 
Explain what is meant by isomerism and be able to 
draw simple isomers. 
 
Describe the common reactions of the alkanes, 
including combustion and with  chlorine. 
 
 Describe atmospheric composition ɀ including 
pollutants from crude oil and industry. 
 
Explain atmospheric testing and treatment. 
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Electricity  and 
Magnetism  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Understand extraction, emission and environmental 
implications of crude oil separation and uses. 
Identify  greenhouse gases and their  relative potency. 
 
Explain how CFCs are able to damage the ozone layer 
and the consequent effects on humans and other 
organisms. 
 
Describe the uses of CFCs and how these uses relate to 
the chemical properties of CFCs. 
 
 

 

Electricity  and Magnetism  
Identify  the two types of electric charge 
 
Apply the law of conservation of charge 
 
Describe and explain the difference between 
conductors and insulators.  
 
Describe the concept of electric field, and how charges 
behave in electric fields.  
 
State #ÏÕÌÏÍÂȭÓ Law, and solve basic problems based 
on it.  
 
Identi fy and properly  use the symbols used in circuit  
diagrams: cell, battery, wire, bulb, switch, ammeter, 
voltmeter, resistor, variable resistor and emf,  
 
Apply these symbols to draw and read simple circuit  
diagrams. 
 
Draw, identify  and construct connections of cells and 
resistors. 
 
Calculate the equivalent R for simple combinations.  
 
Draw and identify  the differences between series and 
parallel circuits. 
 
State and explain how a voltmeter/ammeter  should be 
connected. 
 
Explain, using the correct units, the concept of, charge, 
current, potential difference, and resistance 
 
Distinguish between conventional current and 
electron flow. 
 
Explain how the length and thickness of wires is 



 

80 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Health  and Digestion  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

related to their  resistance. 
 
Desrcibe /ÈÍȭÓ law and apply it  to calculating 
quantities in Ohmic resistors in simple series and 
parallel circuits. 
 
Explain the concept of resistivity  (as opposed to 
resistance) and compare different  conducting 
materials. 
 
Define the concept of energy and know its SI units the 
correct units-  joules  and kilowatt  hours (kWh). 
 
Explain the concept of (electric) power and know its 
units J/s, and watts. 
 
State the two types of magnetic poles, and that they 
are always found in pairs. 
 
Identify  the formation of magnetic field lines due to 
like and/or  opposite poles 
 
State that moving charges give rise to magnetic fields. 
 
Determine the direction of magnetic fields due to 
electric currents on current-carrying wires (straight  or 
coiled) 
 
Use the right -hand rule to determine the direction of 
the magnetic field due to current-carrying wires.  
 
List the similarities  and differences between electric 
and magnetic fields. 
 
 
 
 
Health  and Digestion  
Students should be able to describe what it  means to 
be healthy. 
 
Distinguish the differences between the different  types 
of nutrients - Carbohydrate, lipids, protein, vitamins 
and minerals- identify  the basic chemical structure of 
each of these nutrients  
 
Describe how each of the nutrients  is used within  the 
body. 
 
Explain the term ȰÂÁÌÁÎÃÅÄ ÄÉÅÔȱ in reference to food 
pyramids. 
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Homeostasis 

Critically evaluate food labels. 
 
Explain the meaning of the numbers and percentages 
on food labels.  
 
Review the process of digestion- covered in Grade 7 
 
Explain the function of an enzyme and how enzymes 
are used in the process of digestion- using specific 
examples 
Explain what a substrate and active site, using the ȬÌÏÃË 
and ËÅÙȭ hypothesis. 
 
Discuss the factors that affect enzyme activity - 
temperature and pH.  
 
Discuss the activity  of enzymes using graphs- 
temperature and pH graphs. 
 
Students must explain factors that affect human 
health: 

- Life style 
- Inherited factors 
- Infectious diseases- bacterial, fungus, viruses 

 
Describe different  microorganisms that cause disease- 
compare bacteria, viruses and fungi. 
 
Outline the modes of transmission for bacteria, viruses 
and fungi. 
 
Discuss the human immune system- difference 
between phagocytes and lymphocytes.  Review 
different  types of blood cells. 
 
Students need to describe the immune response when 
a foreign invader is detected. 
Distinguish between non-specific response of 
phagocytes and specific response of lymphocytes.  
 
Outline secondary immune response to pathogens 
following vaccination.  
 
 
 
 
Homeostasis 
Review of organization from atom to ecosystem. 
 
Explain how humans, animals and plants can detect 
changes in the environment. 
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How the coordination and regulatory function in 
plants and animals help them survive their  
environment 
 
Identify  the organs that sense change and how they are 
able to sense these changes- eye, tongue, skin, nose, 
and ear. 
 
Draw and label the parts of the brain and distinguish 
the role of each area- specific regions and their  
roles/function  
 
Explain the basic organization of the nervous system. 
 
Distinguish between sensory neurons and motor 
neurons. 
 
 
Students should be able to correctly draw and label a 
neuron. 
 
Students should be able to identify  the parts of the 
central nervous system and the peripheral nervous 
system. 
 
Explain the synapse and communication between 
neurons. 
 
Explain the role of myelin sheath 
 
Describe the different types of sensory neurons- 
chemoreceptors, photoreceptors etc. 
 
Describe the different  types of hormones- chemical 
messengers- link  to diabetes. 
 
Simple hormone pathways.  
 
Discuss reflex action- be able to discuss the link  
between receptor organ, stimulus, neurons, effector 
organ 
 
Compare the hormones in the body and describe the 
part of the endocrine system that produces the 
hormone. 
 
Describe the difference between a positive and 
negative feedback system- with  real life examples. 
Positive Feedback- blood clotting. 
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Assessment 

Assessment for sciences courses in all years of the programme is criterion-related, based on four 

equally weighted assessment criteria:  

Criteria Maximum level of achievement 

A: Knowing and understanding 8 

B: Inquiring and designing 8 

C: Processing and evaluating 8 

D: Reflecting on the impacts of 

science 
8 

 
 

 

Criterion A: Knowing and understanding 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. explain scientific knowledge  
 
ii. apply scientific knowledge and understanding to solve problems set in familiar and unfamiliar situations  
 
iii. analyse and evaluate information to make scientifically supported judgments.  

 

Achievem
ent 

Level 
descriptor 

 

level 

 

  

 
 

1. The student does not reach a standard identified by any of the descriptors below. 

The student is able to:  

 i. state scientific knowledge  

1ï2 ii. 
apply scientific knowledge and understanding to suggest solutions 
to  

  problems set in familiar situations  

 
iii
. interpret information to make judgments.  
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 The student is able to:  

 i. outline scientific knowledge  

3ï4 ii. 
apply scientific knowledge and understanding to solve problems set 
in  

  familiar situations  

 
iii
. interpret information to make scientifically supported judgments.  

   

 The student is able to:  

 i. describe scientific knowledge  

5ï6 

ii. 
apply scientific knowledge and understanding to solve problems set 
in  

 
familiar situations and suggest solutions to problems set in 
unfamiliar 

 

   

  situations  

 
iii
. analyse information to make scientifically supported judgments.  

   

 The student is able to:  

 i. explain scientific knowledge  

7ï8 

ii. 
apply scientific knowledge and understanding to solve problems set 
in  

 

familiar and unfamiliar situations 

 

   

 
iii
. analyse and evaluate information to make scientifically supported  

  judgments.  

0.  
 
 
 

Criterion B: Inquiring and designing 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. explain a problem or question to be tested by a scientific investigation  
 
ii. formulate a testable hypothesis and explain it using scientific reasoning  
 
iii. explain how to manipulate the variables, and explain how data will be collected  
 
iv. design scientific investigations.  

 

Achievem
ent 

Level 
descriptor  
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level 

 

  

 
 

1. The student does not reach a standard identified by any of the descriptors below. 

The student is able to:  

 

 i. state a problem or question to be tested by a scientific investigation  

1ï2 ii. outline a testable hypothesis  

 
iii
. outline the variables  

 
iv
. design a method, with limited success.  

   

 The student is able to:  

 i. outline a problem or question to be tested by a scientific investigation  

3ï4 

ii. formulate a testable hypothesis using scientific reasoning  

   

 
iii
. 

outline how to manipulate the variables, and outline how relevant 
data will  

  be collected  

 
iv
. 

design a safe method in which he or she selects materials and 
equipment.  

   

 The student is able to:  

 i. 
describe a problem or question to be tested by a scientific 
investigation  

 ii. 
formulate and explain a testable hypothesis using scientific 
reasoning  

5ï6 
iii
. 

describe how to manipulate the variables, and describe how 
sufficient, 

 

  

  relevant data will be collected  

 
iv
. 

design a complete and safe method in which he or she selects 
appropriate  

  materials and equipment.  

   

 The student is able to:  

 
 

i. explain a problem or question to be tested by a scientific investigation  
 

ii. formulate and explain a testable hypothesis using correct scientific   



 

86 

7ï8 

reaso
ning  

  

  
iii. explain how to manipulate the variables, and explain how sufficient, relevant 

data will be collected  
 

iv. design a logical, complete and safe method in which he or she selects 

appropriate materials and equipment.  

 
 
 
 
\ 
 
 

Criterion C: Processing and evaluating 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. present collected and transformed data  
 
ii. interpret data and explain results using scientific reasoning  
 
iii. evaluate the validity of a hypothesis based on the outcome of the scientific investigation  
 
iv. evaluate the validity of the method  
 
v. explain improvements or extensions to the method.  

 

Achievem
ent 

Level 
descriptor 

 

level 

 

  

 
 

1. The student does not reach a standard identified by any of the descriptors below. 

The student is able to:  

i. collect and present data in numerical and/or visual forms  
 

ii. interpret data  
 

1ï2 

iii
. state the validity of a hypothesis based on the outcome of a scientific  

 

investigation 

 

   

 
iv
. state the validity of the method based on the outcome of a scientific  

  investigation  

 v. state improvements or extensions to the method.  

   

 The student is able to:  
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 i. correctly collect and present data in numerical and/or visual forms  

 ii. accurately interpret data and explain results  

3ï4 

iii
. 

outline the validity of a hypothesis based on the outcome of a 
scientific  

 investigation  

 
iv
. outline the validity of the method based on the outcome of a scientific  

  investigation  

 v. 
outline improvements or extensions to the method that would benefit 
the  

  scientific investigation.  

   

 The student is able to:  

 i. 
correctly collect, organize and present data in numerical and/or 
visual  

  forms  

 ii. 
accurately interpret data and explain results using scientific 
reasoning  

5ï6 

iii
. 

discuss the validity of a hypothesis based on the outcome of a 
scientific  

 

investigation 

 

   

 
iv
. 

discuss the validity of the method based on the outcome of a 
scientific  

  investigation  

 v. 
describe improvements or extensions to the method that would 
benefit the  

  scientific investigation.  

 
 
 

 

 

 

  

 
 
 

 

Achievement 

Level descriptor 

 

level 
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 The student is able to:  

 i. 
correctly collect, organize, transform and present data in 
numerical and/  

  or visual forms  

 ii. 
accurately interpret data and explain results using correct 
scientific  

  reasoning  

7ï8 
iii
. 

evaluate the validity of a hypothesis based on the outcome of a 
scientific  

  investigation  

 
iv
. 

evaluate the validity of the method based on the outcome of a 
scientific  

  investigation  

 v. 
explain improvements or extensions to the method that would benefit 
the  

  scientific investigation.  
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Criterion D: Reflecting on the impacts of science 
 
Maximum: 8  
At the end of year 5, students should be able to: 
 
i. explain the ways in which science is applied and used to address a specific problem or issue  
 
ii. discuss and evaluate the various implications of using science and its application to solve a specific 

problem or issue  
 
iii. apply scientific language effectively  
 
iv. document the work of others and sources of information used.  

 

Achievem
ent 

Level 
descriptor 

 

level 

 

  

 
 

1. The student does not reach a standard identified by any of the descriptors below. 

The student is able to:  

 i. 
outline the ways in which science is used to address a specific 
problem or  

  issue  

1ï2 

ii. 
outline the implications of using science to solve a specific problem 
or issue,  

 

interacting with a factor 

 

   

 
iii
. 

apply scientific language to communicate understanding but does so 
with  

  limited success  

 
iv
. document sources, with limited success.  

   

 The student is able to:  

 i. 
summarize the ways in which science is applied and used to address 
a  

  specific problem or issue  

3ï4 ii. 
describe the implications of using science and its application to solve 
a  

  specific problem or issue, interacting with a factor  

 
iii
. sometimes apply scientific language to communicate understanding  

 
iv
. sometimes document sources correctly.  

   


